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The Well-Being and Social

Capital research group from the Saragossa University, with Marta

Gil Lacruz as the committee coordinator, reflects in this didactic

guide the theoretical and methodological bases that endorsed the

principle of “educating for the life from the life itself”.

This pedagogical goal expressed in the text assumes the deep and

thoughtful Socratic Method of encouraging a permanent dialogue

among the students of Spanish secondary and high school edu-

cation, with the neighbours, the teachers, the professional people

and other social agents within the neighbourhood of Casablanca in

Saragossa. To this aim, they are used simple and accessible tools

providing some knowledge of the community from its identity, its

structure and its dynamics, taking into account various aspects

such as the study of its services, its infrastructure, its urban

planning, its social stratification, its historical evolution, etc.

This neighbourhood, with its peculiar ecological, socioeconomic

and cultural features, gives us the chance to know ourselves from

the curiosity of what is near and multidisciplinary. It consists on

“learning to learn” and also favouring that the students could

experience some different ways of communicating with people who

are close to them.

So, with this work, the pedagogical adage “if I hear it, I forget it; if

I read it, I remember it; but if I do it, I know it” can be verified. The

objectives of this work are great because they cover from

linguistic and literary, historical, cultural and social subjects to
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issues relating to the health and well-being promotion, such as the

sports’ practice, the healthy diet or the health economy. In order to

achieve these aims, many examples on how to enrich the

approach applied to these areas of knowledge are proposed. In a

complementary way, the existence of gender bias in roles and

stereotypes, as well as how to demystify them, is tackled from a

critical point of view.

Through the everyday activities which are proposed in each unit, it

is aimed to take and learn how to share the way for personal and

social well-being, and also for developing together the tolerance

and the coexistence with the other members of the community.

Knowing and recognizing the place where we live is both our

cultural heritage and our community study’s legacy for future

generations.

In that sense, this didactic guide is based on the holistic

definition the World Health Organization (WHO) advocates on the

positive health of individuals and societies, which implies the need

of “thinking globally and acting locally”.

Therefore, I recommend that you read and practice this guide as an

exportable methodological model because I have enjoyed its

reading, the knowledge offered by its authors, the teaching and

researching challenges proposed to the students and especially

the healthy beating heart inside of it.
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In times of crisis and in the

city swept by northerly winds,

creativity could be a way to

make changes in the realm of social education. Citizen involvement

and many of current social movements reflect the need to

decentralise this responsibility to a local level. We need Utopias; we

need our citizens to regain their dreams; and we need to do it

through the proximity of every day events, in our workplace, in our

home, in our neighbourhood. We need to get power in the

community in order to coexist from a state of well-being.

Frequently, teachers ask ourselves about the ultimate meaning of

our educational work, but we often forget how it affects the quality

of life of our citizens. We know that quality of life is not only defined

by an objective and economical measure. Present day definitions

add many indicators according to social relationships, support

networks, environmental factors and also the beauty of the

landscape which surrounds our habitat.

We are aware that in our modern urban lifestyle, we have not

places where children could play, elderly people could go for a

walk and adults could chat. In that sense, the park square, the

trees of streets, the shop assistant’s smile, the homemade

vermouth from the local bar, the freshly baked bread from the

nearby bakery or the Sunday ritual of going to buy the newspaper

on a sunny morning can be all considered as key points of our

happiness. It would be great if we could recognise, in our neigh-
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“You cannot stop the wind 
but you can build windmills.”

Dutch proverb

Introduction



bourhood, a significant part of our cultural heritage and our way to

feel and think about something.

Within the Well-being and Social Capital research group

(Saragossa University), we took on the challenge of analysing these

matters in a given neighbourhood, namely Casablanca. The main

characteristics of this neighbourhood are its cultural diversity and

its socio-economical differences. From being a rural area in the

past, it has quickly turned into an industrial zone with some

activities related to the service sector. Nowadays, it is one of the

most important areas of urban development in Saragossa.

Despite its growth, this neighbourhood give us the opportunity to

explore and enjoy its natural environment, the friendliness of its

neighbours, the sense of community and the continuous evolution

of local aspects from a globalised context.

Those who have contributed to the elaboration of this guide are

mainly graduates of philology, classic languages, literature, etc. We

also have some partners from other countries and other

educational fields. The students of Saragossa University Master’s

Degree for Spanish Compulsory Secundary Education (ESO), High

School, Professional Training, Languages, Arts and Sports were so

many in social psychology class of Interaction and Coexistence,

almost 100. What kind of work, expected to be useful and beauty, can

we do all together? How are we going to organise ourselves?

Besides, we suspect of the useful character of the debate: “So, what

can we do with the Secondary School students to get them know,

enjoy, learn and identify themselves with their own neighbourhood?”

We invited experts to write with us, we asked the neighbours, we

took photos, we consulted some bibliography and we looked on the

Internet. We sat down and listened to each other, we designed

some presentations and we were all surprised by the results of our

efforts because of their diversity and richness.

By means of this didactic guide and its different proposals, we want

to share the adventure of these last few months in the “landing” of

the most important educational values. We want to thank the

neighbours of Casablanca for the results of this study and we want

to say that with the wind that is blowing, we must defend the

windmills of our neighbourhood and citizenship.
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Let’s talk
properly

about what a 
neighbourhood is





a
The names

of our streets

Introduction
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Celia Vilar Pascual

Streets are part of our

everyday life. We live in one

of them; we walk across

them daily but we don’t

always know their names

and still less their meaning.

Historically, the names of

our neighbourhood’s streets

have not been chosen by the

people who lived in them,

but rather by the political

elites, according to the

values and the socio-

political ideology of each

period.

Nowadays, we have the

chance to express our

opinion and to participate in

the naming process. Why

don’t do it? Do we know how

to do it?



Through this didactic guide, we want students in the third course

of ESO (Spanish Compulsory Secondary Education) to develop their

language knowledge and skills, their research on the Internet

skills and their reading comprehension. We also want them to

improve their awareness of key events in the history of their city

and their neighbourhood, by a crosscutting approach including

gender, coexistence and citizen participation.

The aims to be achieved are:

■ Learning and thinking about the socio-historical meaning of

street names in the city.

■ Identifying and valuating the streets with women’s names in our

neighbourhood.

■ Analysing the process used by the City Council to put the name

of the streets.

■ Encouraging participatory and egalitarian attitudes in the

immediate context of the neighbourhood.

The contents of this guide can be developed over six hours. These

exercises could be proposed during the appropriate courses of

Education for Citizenship or during the time of mentoring and

guidance for the third and the fourth year of Secondary Education.

The custom of naming the streets comes from the mid-fifteenth

century and the names have changed according to the historical

period. They went from being functional, descriptive or generic

names (unions, owners and spatial references in the Middle Age),

to leading figures from the origin of the Aragon’s Kingdom and its

expansion. It concerns to names of Kings and Queens who were

key parts of marriage alliances within the alliance policy of the

Aragon’s Kingdom, of the Caspe Process, of the Siege of

Saragossa, and so on.

The meaning of the Casablanca street’s names 
on the historical context of our city
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The Catholic and Imperialist conception of the Franco era gave

importance to some names associated to the Isabel and

Fernando’s Reign, the Catholics, and to Shrines, Inns and Welfare

Homes. Monasteries, Convents and Beaterios have so much

importance in urban settings, so lots of streets have their names,

as well as those of monks, nuns, Virgins and Saints. In the

nineteenth century, the bourgeoisie built so many recreational

houses that gave name to streets as Quinta Julieta, Genoveva or

Torre Ramona.

Into the twentieth century, in some neighbourhoods in expansion:

Cartuja Baja, Santa Isabel or Montañana, La Bozada... municipal

boards used some well-known women’s names because of their

social and professional activism (Teresa Sarrato, Carmen

Soldevilla, Marianela García) (Romeo et al., 2010).
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Casablanca’s location old map with regard to the centre of Saragossa.



Enumerate ten names of streets you know in the neighbourhood.

By using the digital street map (http://idezar.zaragoza.es/callejero/),

try to find their location in the neighbourhood and the social

relevance that they could have and / or why was they given this

name. What do they commemorate? Who the homage is paid to?

What is their link with the neighbourhood? Here we give two

examples to you; continue with the name of your favourite streets.

NAME OF STREET SOCIAL RELEVANCE LINK WITH LOCATION IN

OR SQUARE OF THE CELEBRITY THE NEIGHBOURHOOD THE DISTRICT

Founder of the There is a school It starts at 
Congregation Hnas. of the Congregation the Maestre
de Ntra. Sra. de la La Consolación Racional
Consolación and of with its name Street
17 centres (charities, on this street
hospitals and schools)

Like other names of It probably has its It starts at 
streets in Saragossa origin in the Foratata
(Ntra. Sra. de Monasterio de Ntra. Street and 
Covadonga, Fuenfría...) Sra. de las Nieves it ends at 
it refers to churches because of its Brazato
dedicated to the location outside the Street
Virgin in a Monastery city walls 

1

2

3

4

5

6

7

8

9

10

Activity 1 
DO WE KNOW THE MEANING OF OUR STREETS?



Look into the heritage of the neigh-

bourhood and discover if there is a

monument of historical interest,

such as a monastery, and if it is related to any

street. This website can help you doing it:

http://www.unizar.es/casablanca/distritos.html
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Activity 3
DO YOU KNOW HOW THE NAME 

OF STREETS IS CHOSEN TODAY?

Nowadays, the proposal of some names can be public (the City

Council) or upon request by individuals or associations. The

Culture Committee approves the names passing to a municipal

register. When a new neighbourhood or street is created, the City

Council uses this list to find the most suitable proposal. The

municipal plenary must vote the final approval.

The streets and their names, therefore, have to do with our own

meaning of social coexistence. They are historical memories and

social recognition for the person or the work done, leaving in the

city her permanent memory. So, this is a public recognition, a

public tribute all of us are witness to and share.

Usually, the choice has to do with leading or significant people for

the Community. However, this choice not always reflects the socio-

Activity 2
THE HERITAGE OF OUR STREETS



demographic composition of it. A good example of it is that, despite

of men and women equally compose the neighbourhood, the

proportion of male street names tends to be much larger than

females’.

“Among the over 3,200 place names registered in our street map,

1,300 refer to specific people, from which only about 170 have

women’s names. This shows that, once again, justice to the weigh

and presence that women have and have had in our social reality

is not seen to be done” (Romeo et al., 2010).

To promote the opportunity of men and women for being equally

represented in the streets, there are some City Councils (such as

the Barcelona’s City Council), in which there is an expert in gender

equality in the Culture Committee enabled for this topic.

Look for all the streets and places which have names of women in

the district of Casablanca. We suggest you looking at the

publication “Street map: the city of women” (Callejero: la ciudad de

las mujeres) you can visit at http://www.zaragoza.es/contenidos/

mujer/callejero_mujeres.pdf in order to find how many streets of

the neighbourhood are dedicated to women (page 141 University

district). We want you to make an estimate of its percentage

according to the total neighbourhood streets. Make a comment.

Read this article that was published on February 16th, 2010: “For

streets according to their names” (Por unas calles acorde con su

nombre) in the newspaper Heraldo de Aragón. In groups of three

students, give five raisons for and five raisons against the names

of video-games in the streets of the Casablanca’s neighbourhood

in Saragossa. After discussion, look for consensus about the name

of a new street for the neighbourhood.

Activity 4
THE CONTROVERSY IS HERE
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“In Saragossa’s street map, it misses many names of people, places,
literary works, artistic works... from Aragon and from the world. For
example, I think Darwin deserves to have a street much more than Mario
Bros, however respectable the video-game world is”, says a reader of the
Heraldo Abierto, enthusiastic about history and culture.

The proposal by the neighbourhood association Arqueros de Arcosur in
order to put video-games names in twelve streets of the new district
(others are about monuments and places of the Pyrenees) has opened the
debate on what denomination the streets deserve and how it is chosen.
Arqueros presented his idea to the City Council last week. The proposal has
to be discussed in the Culture Committee and then be approved by the
municipal plenary.

“There are historical celebrities in Aragon, such as great kings, who have
seamy alleys or another, do not even have a street”, says this reader. From
his point of view, in the street map of Saragossa are missing Ramón
Muntaner, Alfonso II de Aragón, Alfonso III de Aragón, Alfonso IV de Aragón,
Alfonso V de Aragón, Pedro II de Aragón and Jaime II de Aragón. He also
mentions great literary works, such as El Cantar del Mío Cid, Tirant lo

Blanc or El Criticón. Other missing authors or celebrities are Kant, Plato,
Aristotle, Descartes, Simon Bolivar and Darwin, among others. His
discomfort is added to complaints of other Heraldo Abierto readers.
Recently, Jesús Fon denounced the poor state of the road 23 de abril, a
side-street of the Avenida de Cataluña. Andrés Aguilar, one of the El 
Greco Street residents, in Casablanca, criticized the abandonment of this
road (...).

“There is no single guideline for naming the streets. It depends on common
sense. If it deals with a single road, we choose a name related to its
environment. In the case of new neighbourhoods, we look for a thematic
unit, as Valdespartera, related to the cinema”, explain the sources from
Culture (...). The process to baptize a street can extend several years. 
The proposal of some names can be
public (from any local area) or upon
request by individuals or associations
(such as the case of Arcosur). The Culture
Committee must approve the names
passing to a municipal register. When a
new neighbourhood or street is created,
the City Council uses this list to find the
most suitable proposal. The municipal
plenary must vote the final approval.

There are more names than streets. This
register includes more than a hundred
approved names still waiting their street.
Some take years to be elected (...).



Imagine how your perfect street in

the neighbourhood would be and

draw by icons on a map the facilities

that should have in order to do this

(libraries, schools, colleges, health

care centres, social service centres,

supermarkets and shops, pharma-

cies, parks and gardens, civic and sports centres...).

You can download the program “Saragossa, district to district”

(Zaragoza, manzana a manzana) from this website and use the

example of the facilities you can find on page 4:

http://www.ebropolis.es/web/arbol/interior.asp?idArbol=124&idNodo=177

REFERENCES
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Servicio de Innovación y Desarrollo. Zaragoza. Excmo. Ayunta-
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Activity 5
IDEAL DREAM



b
Language 

and etymology

Jorge Bernard Germán

María Amelia Estévez Diz

María José Juez Loureiro

Alba Taboada Prieto

Introduction
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The Casablanca neighbour-

hood, one of the fifteen

municipal districts of Sara-

gossa, is located in the

Southern of the city. As it can

be seen in the plan, its

boundaries are Vía de la

Hispanidad, Vía Ibérica and

the Road to Madrid.

The origin of the neigh-

bourhood is linked to the

cultivation of irrigated lands,

thanks to the construction

during the last third of the

eighteenth century of the

Aragon’s Canal Imperial by

Ramón Pignatell and Monca-

yo, together with the Fuente

de los Incrédulos, as well as

several houses built for

employees and canal wor-

kers, which were called White



Houses (Casas blancas) because of the white colour of their walls.

One of these houses was Saint Charles’ House (la Casa de San Carlos)

which provided lodging for the workers and prisoners that worked

on the canal. Another building was Saint Charles’ Windmill (el Molino

de San Carlos) which provided lodging for those in charge of opening

and closing the lock-gates. Next to Saint Charles’ house was a chapel

dedicated to the Virgen del Pilar, finally demolished in 1969. The

arrival of the water produced a great increase of the population.

The neighbourhood’s development reached a peak with the arrival of

the Saragossa–Cariñena railway line, the Casablanca Electric Com-

pany, the Casablanca Stadium, the Military Hospital and the Health

Centre (Cuartel de Sanidad). These paved the way for industry and so

Casablanca became an urban district. Immigrants left not only the

Aragon countryside but also other provinces to go and settle there,

changing thus the economy of the neighbourhood: It was no longer

a rural neighbourhood but rather a working-class neighbourhood.

We have decided to develop this didactic guide within the

guidelines of Spanish Language and Literature. It is aimed at

students in the fourth year of ESO (Spanish Compulsory Secondary

Education) who have already acquired a certain level in

multidisciplinary study of language.

With this in mind, we propose a brief historical introduction, simply

to know what the historical-topographical context of the Casablan-

ca neighbourhood is. Then, in the main part of the guide, we will work

on topics based on language: words whose roots are in the neigh-

bourhood and their link to other words of different Arabic origin; the

study of “la”, “le”, “lo” use (laísmo, leísmo, loísmo), which will allow

us to carry out an in-depth sociolinguistic study in the Casablanca

neighbourhood. Finally, we have interviewed people living in the neigh-

bourhood in order to obtain first-hand information, which in turn will

enable our students to actively involve themselves in the study.

It is commonly accepted that the word “barrio” (neighbourhood)

comes from the Arabic word barr “suburbs (of a city)” or perhaps

Activity 1
LEXIC EXTENSION: ARABISMS



more precisely from the Arabic derivative barrî “outside”. Its

original meaning was “hamlet which depended on a town”; then it

changed to “arrabal” (suburb / zone / area) and from here, it turned

into “part of a city” on the one hand and “parapet” or “rampart” (a

wall that surrounded an area) on the other hand.

A district or a neigh-

bourhood is a subdivision of

a city, town or parish which

has its own identity. Its

origin may lie in a local

government decision (in

that case, it would be equi-

valent to a district), in the

urbanism (for example, the

group of houses built by a company to accommodate those who 

work in one of its factories, as it happens in the Casablanca

neighbourhood) or simply a common sense of membership from its

population based on proximity or history, which is many times

reinforced by the antagonism towards a neighbouring district.

In groups of three students and bearing in mind the etymology,

answer the questions below:

1. What is an Arabism?

2. Look for 15 Arabisms words; for example, “alcalde” (mayor).

3. Determine the lexical group to which it belongs the list of Ara-

bisms words you have just found.

4. Define in your own words the following Arabisms words. If you

do not know how to define them, you can look for them in a

dictionary.

Almohada:

Azud:

Azúcar:

Aceituna:

Alguacil:

Asesino:

Acequia:

Cero:
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Ojalá:

Tarea:

Naranja:

Guitarra:

Gazpacho:

Ajedrez:

Zanahoria:

5. Finally, find out the

nickname given to the

city in Arabian times,

which is related to the

name of the Casablan-

ca neighbourhood and

that is also the name of

a secondary school in

the city.

The next activity consists on a socio-linguistic study about the

spoken use of “la”, “le” and “lo” among the speaking community

who live in the Casablanca neighbourhood of Saragossa. This study

Activity 2
STUDYING “LA”, “LE”, “LO” USE



will be based on a series of interviews and the teacher will provide

a list of the people to be interviewed after explaining the full

meaning of this linguistic phenomenon. Then, the students will

gather the results of the interviews carried out in each group, what

will enable them to write a report about the results they have

obtained.

1. Questionnaire:

a. A Teresa _____ conté la verdad

[a) le, b) la]

b. _____ dije que no se movieran de aquí

[a) les, b) los]

c. Los informes me _____ mandas cuando puedas

[a) les, b) los]

d. _____ consideran estúpida (a la chica)

[a) la, b) le]

e. Casi nunca _____ vi con chicas (a ellos)

[a) los, b) le]

f. El coche [contable] _____ compramos hace un año

[a) lo, b) le]

g. ¿Tu identificación?, me dijo; y _____ di mi acta de nacimiento

[a) lo, b) le]

h. Acabo de terminar el trabajo, echa _____ un vistazo si puedes

[a) lo, b) le]

i. Una vez recuperados los informes, _____ prendieron fuego

[a) les, b) los]

l. La leche _____ cuajaban para hacer queso

[a) lo, b) la]

2. All of the students who take part in this course should

participate and share their outcomes. After that, in groups of

three students, they must compare the results of their

fieldwork.
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One way of getting information from the Casablanca neighbour-

hood is by interviewing different people who live there. This type of

information is the informative interview, which consists on a

conversation between two people from which the interviewer wants

to get information about any topic.

1. Create some groups of three students and make 10 questions

you would ask someone who live in Casablanca in order to know

about the way of life of the neighbourhood’s population:

Where they originally come from?

How long have they been living in Casablanca?

The place where they work or study in Casablanca.

Groups of friends in Casablanca.

Family in Casablanca.

The place where they meet other neighbours.

The way they are in contact with their neighbours.

Places where they go in Casablanca in their free time.

From their point of view, the best things in Casablanca.

From their point of view, the worst things in Casablanca.

Remember that the questions should be made in a direct style,

that is, as questions with their question marks.

2. Once the interview is prepared,

go to Casablanca and inter-

view three people of different

ages (one younger than 24

years old, one between 25 and

44 years old, and lastly one

older than 45 years old).

Activity 3
THE INTERVIEW AS A WAY OF GETTING INFORMATION



3. Now fill in the following table so you can see the differences and

similarities in the everyday life of those interviewed according to

their age group.
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< 24 YEARS OLD 25-44 YEARS OLD > 45 YEARS OLD

Origin

Time living in Casablanca

Place where they work or 
study in Casablanca

Groups of friends 
in Casablanca

Family in Casablanca

Place where they meet 
neighbours

How are they in contact 
with neighbours

Free time places in Casablanca

The best of Casablanca

The worst of Casablanca





c
Poetry in 

the neighbourhood

Teresa Almárcegui  Navascués

María Bayona Moreno

Elena Gómez Miguel

Introduction
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Literary expression enriches

our world and our everyday life.

Young people often use several

ways of expression such as mu-

sic, graffiti, comics, etc. which

are not exempt from poetry.

The aim of this didactic guide is

to make students in the third

course of ESO (Spanish Com-

pulsory Secondary Education)

be aware of the importance of

poetry. We want them to study

about the cultural history of

Casablanca neighbourhood

and also about one of its most

outstanding writers: Gabriel

Sopeña. Furthermore, we aim

to increase the development of

their communication skills and

their knowledge of the spoken

language based on the context

of the neighbourhood in which

they live.



The following objectives are

expected to be achieved:

■ Understanding the concept of poet-

ry and identifying the basic charac-

teristics of this literary genre.

■ Writing a poem based on an

example.

■ Recognising and classifying

different verses.

■ Reflecting on the role that

grammar plays in everyday life.

■ Organising and analysing the

information got by means of a survey.

With this aim in mind, we will work on the skills below:

■ Knowledge and interaction within the physical world.

■ Treatment of the information.

■ Social and citizen competence.

■ Linguistic skill.

■ Literary skill.

This group of skills and objectives will be developed through four

organized activities in three class sessions, with an extra time

dedicated to the work outside the classroom:

■ During the first session, a brief explanation on poetry and its

features will took place, followed by a presentation of the poet

Gabriel Sopeña, who was born in the Casablanca neighbour-

hood. Students will work in groups about the Lisboa poem and

then, over 20 minutes, they will create all together a poem about

the neighbourhood based on the already analysed verses. Lastly,

they will be given a survey to carry out, whose results they will

have to present in the following session.

■ During the second session, each group will present a study of

culture centres, reading clubs and libraries in the neighbour-



hood, as well as the results of the surveys carried out there and

which have been systematized. In this session, the students will

be given a table to be used for the next activity, which will be

explained to them.

■ During the final session, the same groups will have to present

the results of its study on oral language carried out through

several interviews with young, adults and elderly people from the

neighbourhood in order to determine the linguistic charac-

teristics of each group of age.

Evaluation will be based on presentations and works done in class,

but we will pay special attention to the motivation shown by the

students during the fieldwork and to the effort they had made by

looking for information.

After explaining the nature of poetry, we will analyse the following

poem:

Lisboa era brisa de Alfama y de mar,
mar como lanzada de sal sin secar.
Lisboa era el mundo, Lisboa era luz
Lisboa era mía, Lisboa eras tú.

Lisboa era un puerto donde yo atraqué,
Lisboa era un sueño dentro del cuartel
que tus labios dulces supieron romper
Lisboa te amaba, como yo te amé.

Derramando besos llegué hasta el final,
donde las palabras no quieren hablar.
Me serví otro trago, y otro trago más:
Lisboa era el paso hacia la eternidad.

Lisboa pedía el poema mejor,
la mirada más tierna, flores, la voz,
la sangre más joven de mi corazón
Lisboa era el tiempo, Lisboa era yo.
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Activity 1
GABRIEL SOPEÑA: LISBOA



Lisboa de barcos, turquesa y hollín;
Lisboa y tu pecho, Lisboa y carmín.
Lisboa era un verso, Lisboa era el sol
Lisboa no tenía herida y lloró.

Lisboa fue lluvia, tabaco, y canción
Lisboa fue como un desgarro de ron
que prendió en la almohada cuando amaneció
Lisboa gritaba cuando dije adiós.

Lisboa me grita diez años después
la voz más amarga, más dura que ayer.
Lisboa me cuenta que te abandoné
y Lisboa te ama como yo te amé.

Then, you must write in groups one or two verses similar to the

first two verses from the poem Lisboa, but dedicated to the

Casablanca neighbourhood. This poem will be later recited in class

for the rest of the classmates.

For doing this activity, we will carry out a research work in li-

braries, cultural centres and reading clubs in the neighbourhood.

You will ask to the neighbours not only the following questions, but

also any other questions which may occur to you or which you may

consider relevant to the project:

1. What was the last book you read?

2. Over how many

books do you have

at home?

3. How many books do

you read in a year?

4. Are you member of

any library or read-

ing club?

Activity 2
RESEARCH IN CULTURAL CENTRES, LIBRARIES 

AND READING CLUBS



5. What literary genre do you prefer: novel, poetry or short stories?

6. Which subcategory do you prefer?

7. Have you read Don Quixote?

8. Have you read the book

which won the latest

Planeta Prize?

9. Which do you prefer:

Spanish literature or

foreign literature?

10. Do you know the name

of the writer who won

the latest Nobel Prize

in Literature?

We have already analysed the different linguistic traits in class.

Now, we are going to do some practical work on how the people in

the neighbourhood communicate with each other. The class will be

divided into some groups and each group will tape conversations

with three people: a young person (15–25 years old), an adult

(26–59 years old) and an elderly person (more than 60 years old)

about some topics related to the life in Casablanca. For example:

1. How long have you been living in the Casablanca neighbour-

hood?

2. What was Casablanca like before?

3. What cultural and social activities are available in the neigh-

bourhood?

Complete the following table with the obtained information:
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GROUP PRESENTATION OF THE WORK ON ORAL LANGUAGE CARRIED

OUT AMONG THOSE WHO LIVE IN THE CASABLANCA NEIGHBOURHOOD



During these sessions, we have developed different activities

referring to our neighbourhood and our language. Our feeling of

identity and membership to a community has a lot to do with our

literary culture. We are going to do a debate in class in order to

establish what has attracted our attention the most and what have

we learnt by doing this project.

Activity 4
DATA GATHERING AND CONCLUSIONS

TRAITS YOUNG PEOPLE ADULTS ELDERLY PEOPLE

Use of Proverbs

Vulgarisms

Slang

Anglicisms

Abbreviations

Semantic Transfer

Use of suffixes, 
prefixes, etc.



d
The neighbourhood’s

school newspaper: 
Pido la palabra

Cristel Marqués Ruiz

Carlota Palacio Ruiz

Beatriz Paricio Gómez

Pauline Souriou

Introduction
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This didactic guide is aimed

at students of Spanish Lan-

guage and Literature in the

third course of ESO (Spanish

Compulsory Secondary Edu-

cation) and it will consist 

on three fifty-five minute

sessions, although linguistic

knowledge of a second lan-

guage will be also consid-

ered.

The main objective of this

guide is to introduce stu-

dents in journalistic knowl-

edge. We will encourage

them to create a school

newspaper, which will be

distributed in the school

library and will be available

for the rest of the students.

In order to develop this task,



students will make up some groups of five students. One of 

them will be composed by students with remarkable foreign lan-

guage skills.

The following objectives are expected to be achieved:

■ Adequate knowledge and understanding of different types of

newspaper articles: newspaper report, news item, interview and

opinion column.

■ Creation of one example of each type: a newspaper report, a

news item, an interview and an opinion column.

■ In-depth knowledge of the Casablanca neighbourhood.

■ Using social communication media and information tech-

nologies with more progressive autonomy and in a more critical

way.

■ Creating a favourable atmosphere for the group’s work and the

cooperation and also respecting the turns for speaking and the

ideas of the rest of the classmates.

Regarding evaluation criteria, students should be able to:

■ Define the concepts relating to the types of texts we are working

with.

■ Identify the characteristic formats of a newspaper report, a news

item, an interview and an opinion column.

■ Understand these texts in a correct way.

■ Write one of the assigned texts in an original way.

■ Give an adequate oral explanation for the type of newspaper

literature worked on in class.

ACTIVITIES

The first session will be an introduction to the types of newspaper

articles to be worked on: the newspaper report, the news item, the

interview and the opinion column.



Then, the activity will be presented in a general way. The students

will be divided into some groups and the different types of

newspaper articles will be assigned to each one of these groups.

In the second session, students will have to write their own news-

paper articles bearing in mind the guidelines for each type of text:

1. Look for information on the events which gave names to the

following streets in Casablanca:
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Group 1
THE NEWSPAPER REPORT



2. In order to help you with your research, you can classify the

street names in the most appropriated table:

Group 2

CANAL
PICTURE NUMBER COMMENTS

1)

Group 1 PICTURE

COMMEMORATION/MEMORY
TYPE

NUMBER
COMMENTS

1)

2)

3)
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Group 3

WATER
PICTURE NUMBER COMMENTS

1)

Group 6

ILLUSTRATION
PICTURE NUMBER COMMENTS

1)

Group 7

POLITICIANS
PICTURE NUMBER COMMENTS

1)

2)

Group 5 PICTURE

HISTORY
TYPE

NUMBER
COMMENTS

1)

2)

3)

4)

Group 4 PICTURE

GEOGRAPHY
TYPE

NUMBER
COMMENTS

1)

2)

3)

4)

5)

6)

7)

8)

9)

10)

11)

12)

13)



3. In order to write a good newspaper report about the neigh-

bourhood, you have to reflect on the following questions:

■ What is the origin of the Casablanca neighbourhood? Why

was it given that name?

■ Why was Ramón Pignatelli known in the neighbourhood?

■ Which monuments are important?

■ What means of public transport are there in Casablanca?

4. Gather all your answers.

5. All together, you should write in class a report on the history of

the Casablanca neighbourhood, by using all the information you

have gathered and by naming some of the most important

streets.

6. Finally, put the information into the corresponding table you will

find at the end of this guide.

Group 8

ARAGON POPULATION
PICTURE NUMBER COMMENTS

1)

2)

3)

Group 9

RELIGION
PICTURE NUMBER COMMENTS

1)

Group 10 MEANING: 

“OLD PART OF THE NEIGHBOURHOOD”
PICTURE NUMBER COMMENTS

1)



1. Identify the basic information of this article published by the

Heraldo de Aragón (Pequeños reyes magos con kilos de soli-

daridad), translated into English as “Little Wise Men bringing

kilos of solidarity”.

The newspaper Heraldo de Aragón gave this title (published

November 16th, 2012) to the action of the students from the Santa

Rosa de Zaragoza College of the Santo Domingo Educational

Foundation.

“The Saragossa’s young people are experts in helping others, thanks

both to their free time and the campaigns they attend to in schools”.

These words are referred to a great number of students from the Santa

Rosa de Zaragoza College who collected kilos of food during the Advent.

Last year, they collected 1,427 kilos; this year, much more. Good news,

perhaps small in size but very big in solidarity, especially in times of crisis

and cutbacks.

2. Write your own news item on the development of solidarity in your

school. To do this, you should bear in mind the following points:

■ Imagine that you are a group of five journalists working for a

newspaper.

■ Agree who should be the chief editor, the reporter, the

photographer and the interviewers.

■ Write an article on the development of solidarity in your

school. In order to do this, you can interview teachers and

students.

To structure your article, you can use the points below:

a. Select the necessary data and use them as a basis for the

main information:
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Group 2
THE NEWS ITEM



• Pay special attention to the data contained within the key

points of the information: what?; who?; where?; when?;

why?

• Add interesting data.

b. Carry out some interviews and transcribe them: two

members of the group must work with a notebook and a pen

to interview the people who can give important information

about the news item (teachers and students). The following

is a guide for doing the interview:

• What is the meaning of solidarity for you?

• To what extent do you show solidarity with others?

• How can you help to improve the most unfortunate’s life?

• What solidarity activities are being done in the school?

What do you think about them? How would you improve

them (solidarity markets, food banks, used toys or

clothes, etc.)?

• Why do you think there are more solidarity campaigns at

Christmas time?

• Who do you think show most solidarity: children, young

people, adults or the elderly people? Why?

• Do you collaborate with any society, association or

nongovernmental organization in order to help others?

• How can you improve people’s awareness through the

newspaper so that they contribute more to solidarity

movements? What type of journalistic genres would you

use?

• Do you think that the written press is a good way to make

the people aware of this? Why?

c. Write a draft including the statements of people you find the

most interesting.

d. Photo selection: The student who acts as a photographer

within the group will have to take some photos which reflect

the essence of the school’s solidarity project. Then, the whole

group will select the photo they like the best to add it to their

article.

e. Writing the final text:



• You have to be sure you have included the most important

data referring to the news item: Who carries out the

initiative for the solidarity movement (the school’s

principal, the head teacher, the teachers, the students...),

what solidarity movements are carried out in the school

(food and toy donations, visiting centres for the elderly

people, hospitals, etc.), when the event takes place

(Advent, Christmas...), where it happens (in the secondary

school centre, in the nursing homes, in hospitals, in the

street...) and why (justifying the solidarity movements in

the school).

• Furthermore, you should pay attention to the language you

use. Be clear and concise, give unit to the information and

write a title and a subtitle that attracts the attention of the

reader.

3. Finally, fill in the table at the end of the guide with the in-

formation you had obtained.

1. You have to interview Marie Dupond, a French immigrant who

lives in the Casablanca neighbourhood.

2. Get in contact with Marie and agree upon a date for the

interview.

3. When you meet her, ask her the following questions:

• Quel âge avez-vous ? / How old are you?

• En quelle année avez-vous quitté la France ? / When have you

left France?

• Pourquoi ? (raison personnel, professionnelle, études) / Why?

(personal or professional reason, career)

• Avez-vous des enfants ? (OUI / NON) Et combien ? (Dans le

cas d’une réponse négative passer à la question 7) / Have you

children? (YES / NO) And how many? (in case she answers

“no”, go to the 7th question)
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Group 3
THE INTERVIEW



• Quel âge ont-ils et où sont-ils nés ? (France, Espagne,

d’autres) / How old are them and where were they born?

(France, Spain, another)

• Où sont-ils maintenant ? / Where are they now?

• Sont-ils bilingues ? Et les enfants de vos enfants (s’ils en ont) ?

/ Are they bilingual? And so your grandchildren (if you have)?

• Parliez-vous français quand vous êtes arrivées ? / Do you

speak French when you arrive to this country?

• Vous-êtes-vous intégrée facilement ici ? / Do you have easily

fit in with the community?

• Aviez-vous des amis ici avant d’arriver ? / Had you any friend

just before arriving here?

• Qu’aimez-vous de l’Espagne ? (la culture, les gens, la

nourriture, les fêtes) / What do you love about Spain? (the

culture, the people, the food, the holiday?

• Pourquoi avez-vous choisi Saragosse ? / Why have you

chosen Saragossa?

• Retournez-vous en France de temps en temps pour voir votre

famille ou viennent-ils vous rendre visite ? / Do you go to your

country any time in order to visit your family or are they

coming here to see you?

• Qu’est-ce qui vous manque de votre pays ? / What do you

miss from your country?

• Quoi changeriez-vous de votre vie si vous pouviez? / What

would you change of your life if you could?

• Avez-vous quelque chose à ajouter? / Do you want to add

anything?

4. Finally, fill in the table at the end of the guide with the

information you had obtained.

1. Read the following opinion column on education in the public

and private sectors in Buenos Aires:

http://www.elarcadigital.com.ar/modules/revistadigital/articulo.php?id=2071

Group 4
THE OPINION COLUMN



2. Identify the main ideas expressed in the text and examine their

structure.

3. Write an opinion column on the several types of educational

systems found in the Casablanca neighbourhood. To do this, you

will have to bear in mind the following points:

• Brainstorming: Which type of education are you going to

stand up for? Do you think that one type of education should

dominate the others?

• Study and define the target group at which the article is

aimed.

• Collect information about the subject you are going to write

by visiting the websites of the different schools and colleges

in the neighbourhood. With this information, you will get to

know the different types of education available in the

neighbourhood and you can defend one of them with strong

arguments. The following websites are recommended:

— I.E.S Virgen del Pilar: 

http://iesvirgendelpilar.com/

— Colegio de Fomento de Sansueña:

http://www.fomento.edu/seccion.php?col=27&ids=1&idnu=1

— Colegio M. M.ª Rosa Molas:

http://www.mariarosamolas.com/

— Colegio Sagrada Familia:

http://www.colegiosagradafamilia.com/historia.asp

• Using these websites, you will have to look for information on:

— What is the historical background of these schools?

— What type of education do they offer? Which levels of

education are available?

— What are the facilities like and what services do they have?

— Which afterschool activities do they offer? Are they

available only to their students?

• Once you have gathered all data, you will have to write the

article using the following outline:

— Introduction: You should summarise the content of the arti-

cle and the idea you are going to defend over five or six lines.
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— Body of the article: This is made up of an explanation and

a defence of one type of education based on detailed

strong arguments.

— Conclusion: A short paragraph which summarises your

final conclusions, feelings and opinions as the author of

the article.

• Finally, fill in the table at the end of the guide with the infor-

mation you had obtained.

During the third session, each group must give a ten minute oral

presentation of the text written in class.

For the last fifteen minutes, a debate will take place among the

four groups to decide who the winner is. Here, the teacher will act

as a moderator, by organising the speaking times and by asking

the groups for their opinion on their classmates’ work. Finally,

each group will voice the reasons why they should be the winners.

We will choose the work we like the best for its possible publica-

tion in the neighbourhood’s newspaper: Ecos de Casablanca.

You will find below the tables which can be used as a guide to dis-

tribute the content of your texts in a suitable way.



COVER PAGE
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REPORT



NEWS ITEM
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INTERVIEW



OPINION COLUMN
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e
Advertising 

in Casablanca

Introduction
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This didactic guide is based

on the great influence that

the media has on the teen-

agers. With this purpose in

mind, a series of practical

activities has been designed.

These activities aim to make

students reflect on and carry

out a critical analysis within

their most immediate sur-

roundings.

After observing the reality of

advertising in Casablanca,

this project also gives the

chance to interpret advertis-

ing in other contexts, both in

Spain and other European

countries. And it allows us 

to know how advertising

works at different parts of

the day in television (what

Julia Guelbenzu Espada

Adrián Gómez Esteban

Eva Lorente Sánchez

Gemma María López García

Raquel Caminals Alcuten

Rocío Álvarez Alejandro



type of adverts are shown in different time zones) and how it is

aimed at a different kind of public. The concept which underlines

all this is “market segmentation”.

These activities have been designed for students in the fourth year

of ESO (Spanish Compulsory Secondary Education) in the Spanish

Language and Literature course. The main objective is that

students in Secondary Education could understand teaching and

learning language and literature from another point of view. That

is, by studying the persuasion (the advertising’s main function) and

its direct relation with the consumer society.

Objectives:

■ Recognising and analysing the basics of advertising language.

■ Being critical with the message transmitted by an advert, a post-

er or a billboard.

■ Decoding the profile of a particular population (in a neighbour-

hood, a town, a country...) by analysing the advertisements in its

environment.

The contents of this didactic guide can be carried out in three

sessions. The first one and the last one can be done in class, but

the second one will consist on a fieldwork. There, students will

analyse the advertising seen in their neighbourhood, using this

guide to channel and to define their project.

The following criteria are proposed to evaluate the development of

students’ activities during the project:

■ The student determines correctly the target group the adverts

seen in Casablanca are aimed at.

■ He recognises and analyses the basic symbols of advertising

language.

■ He links the content of the adverts with the reality of his

neighbourhood or city.

■ He participates actively in the activities outlined in the guide.



Publicity or advertising:

Is a form of communication for marketing and it is used to encourage
consumption of a product or service by the use of the media. Generally
speaking, they can be grouped according to the methods used to reach
the target group.

Market studies use research, analysis and the study of various
disciplines such as psychology, sociology, anthropology, statistics and
economics to produce a message suitable for the target group.

Wikipedia.

“It is a fact that the advertising uses segmentation techniques

based on social status in order to sell its products. We can

therefore say that, although advertising does not create the social

status, it uses them to increase its productivity. In this way, it

confirms them.”

1.1. What do you think of this statement?

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

1.2. Advertising uses a persuasive language. Do you think it also

affects you?

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

1.3. “New times. New expectations. New Audi Q3.” Where do you

think you can find this advert? Give some reasons for your

answer.
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Activity 1
STRATIFICATION AND SOCIAL STATUS IN ADVERTISING



a) On a piece of paper stuck on a wall with several strips that

you can cut off with the telephone number of the person

who will sell it to you.

b) On the windscreen of a second hand car parked in the

street.

c) On a sophisticated support placed on a high class area.

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

1.4. “Buy a 1,300 W professional hairdryer for only 19.90€ and get

another one for free”. Where do you think you would see this

advert? Give some reasons for your answer.

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

Now it is your turn to visit the neighbourhood. Walk through the

streets, analysing the publicity you find on the way and doing the

following exercises:

2.1. Locate and analyse diffe-

rent adverts in the Casa-

blanca neighbourhood and

classify them according

to the public they are

aimed at. What type of

tools or tricks do they

use to attract the atten-

tion of its specific seg-

ment of the public?

Activity 2
FIELDWORK: ADVERTISEMENTS



There are many words used in advertising whose meaning may be

unknown to you, such as stereotype: “An unchangeable image or

idea commonly accepted by a group or society” (RAE). An example

of this is what you are used to see in perfume adverts where the

models are always beautiful or good-looking and portray a

successful lifestyle.

2.2. What advertising stereotypes have you observed in adverts?

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

2.3. Imagine you want to sell a motorbike and you have decided to

do it by using the format you can see at this photo. What words

would you use?

How would you use the per-

suasion language?

(Remember you have to spe-

cify your target public, its pref-

erences and the resources of

this type of advertising).

This advert should be pre-

sented in such a way that it

is ready to be placed on the

street, written on a computer and correctly designed.
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SEGMENT TYPE TOOL USED

GROUP
PRODUCT

OF TO ATTRACT
KEY

(age, sex...)
ADVERTISED

SUPPORT ATTENTION
WORDS

Advert 1

Advert 2

Advert 3

Advert 4



2.4. Look at the two following photographs. What information do

you get from the vocabulary used in each case?

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

Imagine you are an alien who has just arrived to the Casablanca

neighbourhood after the end of the world and that there is nobody

in the street. Try to find out what kind of people lived in this

neighbourhood before the disaster. In order to do this, you only

must use the adverts you could find in the area.

3.1. What can you say about this photo?

__________________________

__________________________

__________________________

__________________________

__________________________

__________________________

__________________________

__________________________

__________________________

__________________________

Activity 3
CONCLUSIONS: DEBATE



3.2. What differences do you find between these two advertising

formats?

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

3.3. Suppose that these two com-

panies offer the same services.

According to their advertise-

ments, which academy would

you go to?

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________
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3.4. What differences do you find between these two shop windows

and the way they advertise their products and promotions?

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

3.5. How does this businessman play with the words in order to

create the name of his shop?

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________



3.6. Look at these two photographs. Do you think that both

language and advertising design evolve over time? Why?

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

3.7. Read the first text in this project once again. What would you

change now related to your answer to the question 1.1?

Explain your answer.

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________
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Knowing
for doing





a
Much more than 

a neighbourhood

Introduction
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As philologists, we can

understand that words give

name to everyday life things

and also to the extraordinary

events which take place in

the history, as well as the

culture to which we belong.

The philological study of our

life and our environment is

like a thrilling journey and

that is why we have devel-

oped a series of activities

based on a community.

The overall objective of this

didactic programme is to

arouse the curiosity of

students in the second year

of ESO (Spanish Compulsory

Secondary Education) in the

Casablanca neighbourhood

according to these topics.

Isabel Miñés Añaños

Alejandra Rodríguez Marco

Silvia Seoane García

Antonio Sesé Carracedo



So, we want the students to acquire both basic and precise

knowledge of the organisation and the different parts which make

up this historical neighbourhood from Saragossa, its street place

names and its most emblematic festivals. In a multicultural society

undergoing changes, it is important to specify the terms of

interaction and coexistence within our closest environment.

In classroom, students will be informed of the importance of these

objectives and the methodology to be used. Through the activities

we propose, they will find out, by using the information and

communication technologies as their main source of information

together with the fieldwork, the required data about the

neighbourhood. However, they will be advised to carry out these

activities in groups of four or five students in order to increase the

pedagogical aspect of the project. This will encourage the

development of several basic skills, such as the physical world

knowledge and the interaction with it, social and citizen

competences and the ability to work on one’s own.

After reading the following text, answer the questions below.

Sometimes, some research work will be necessary in order to

properly answer.

Casablanca is one of the fifteen municipal districts of Saragossa and it is
in the Southern of the city. The neighbourhood and its settlement were
originally founded around the irrigation channels which watered the
market gardens and the cultivated lands around the working towers.
Casablanca neighbourhood has been linked to the construction of the
Aragon’s Canal Imperial. That is a big hydraulic company from the
eighteenth century, which was completed in 1790 and whose main
objective was to bring water to the capital city and to open the canal for
shipping.

Over time, a port was built and its most outstanding feature was a
windmill named “Casablanca” because of its white colour. It was also
called “Saint Charles’ Windmill” (el Molino de San Carlos), but it was the

Activity 1
HISTORICAL EVOLUTION OF THE CASABLANCA NEIGHBOURHOOD



first one which later gave its name to this emblematic neighbourhood of
Saragossa. Ramón Pignatelli, a famous nobleman from Saragossa,
promoted and built the canal. He installed a fountain to quiet the critics
of the time who said it would be impossible to bring water to that point.
Two centuries after its construction, the fountain can still be seen and it
has become a well-known meeting place.

In the twentieth century, Casablanca is set as a completely stable and
well established neighbourhood thanks to the arrival of the
Saragossa–Cariñena railway line, as well as other means of transport,
such as the old tramline in the mid-century and the bus routes 20, 30, 40,
41 and 45. Recently, the new tramline connects the city centre with
Casablanca and the newly built Valdespartera neighbourhood.

Other areas have been added to the historical centre of Casablanca and
they have extended its boundaries to the west and the south:
Valdespartera, Rosales del Canal and Arco Sur. They are new residential
areas which have been steadily growing since 2007 towards the road to
Valencia. The original 10,000 residents of Casablanca’s centre could be
astonished of the almost 9,000 residents there are only in Montecanal
and Rosales del Canal.

Finally, it is worth pointing out that a middle-high class urban
development has taken place on both sides of the canal since the end of
the eighties and during the nineties. This consists on estates, such as La
Fuente de la Junquera, going towards Cuarte and known a long time ago
because of its fountain, or even Las Abdulas, Andrómeda and Parque del
Canal.

Antonio Sesé (2011)

1. What is the origin of the Casablanca neighbourhood’s name?

2. Which big hydraulic company contribute to make up the

neighbourhood? When did it begin and when did it end?

3. Give more information about Ramón Pignatelli.

4. Look up the pathway of the Canal Imperial on the Internet.

5. Name the settlements or residential areas which make up the

district.

6. Write a small description of the Montecanal estate. You can do

it by using the book untitled Proceso histórico y socioeconómico

del barrio de Casablanca (2001), published by Editorial Geo-

desia, S.L.
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7. At the beginning of the twentieth Century, there was an old bus

called “la parrala”. Why was it given that name and where did

its route begin? You can get help in the above mentioned book.

8. If you had to go from Plaza España to Casablanca, which bus

would you take? Mention the bus routes available.

9. Ask some elderly people if they remember the tram from the

fifties. When did it stop being used?

10. If you want to go from Avenida Goya to Paseo de Los Olvidados

(Valdespartera), where would you take the tram? What route

would you follow? Where would you get off?

11. Ask the neighbours what, in their opinion, are the advantages

and disadvantages of living in Casablanca. Use the previous

questions as a guideline to obtain meaningful answers.

Connect the socio-demographic features listed on the right of the

table with one or several areas which make up the Casablanca

neighbourhood, by drawing an arrow from one table to another.

Activity 2
SOCIO-DEMOGRAPHIC FEATURES

Young population

Aged population

Middle-aged population

Medium-High social status

Medium–Low social status

Blocks of flats

Residential areas

Newly built area

Well established area

Public Schools

Private Schools

Civic Centres

Churches

Sports Centres

Historical Quarter

Montecanal

Valdespartera

Rosales del Canal 

and Arco Sur



Name the areas marked in the map, the borders of each area that

make up Casablanca neighbourhood colouring them in different

colours.

The names of the streets and monuments in a neighbourhood re-

flect its history and culture. We are going to make up groups of four

or five students to take part in a competition. The winner will be the

group which give the best answers to the following questions:

1. What do the names of the streets in Las Nieves have in

common?
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Activity 3
FIND AREAS IN THE MAP

Activity 4
STREET NAMES



2. Look for some information and indicate why the following

streets and monuments of Casablanca were given their

names: Fuente de los Incrédulos, La Vía, Las Rosas, El Embar-

cadero and Tomás Pelayo.

3. Look for the Mujeres al Borde de un Ataque de Nervios Street.

Can you explain why the street was given this name?

4. Carry out a web-quest (an information research by using the

Internet) in order to find the link between the Canal Imperial

and the De la Ilustración Street in Montecanal.

The night of 23rd June, the traditional Saint John’s Bonfire (Hoguera

de San Juan) takes place in many districts of Saragossa. In some

of them, this activity matches up with local festivals. Casablanca

Festival Commission celebrates the night of the Saint John’s

Bonfire over 9 p.m. in El Embarcadero Street, as part of its festival

programme, since so many years. Furthermore, for those who

want to stay up late, there is another big bonfire at midnight.

1. What is the celebration of Saint John’s Bonfire made up of? Who

takes part in the celebration?

2. How many bonfires are currently lit in Casablanca? Ask an

elderly person of the neighbourhood how many bonfires were lit

there 30 years ago? How has the celebration changed?

3. Why do you think there are more

bonfires now than before?

Activity 5
BONFIRES



The objective of this last activity is to reflect on what have we learnt

about the neighbourhood. Firstly, we will write each one an essay

answering the following questions. Then, we will share the results

with the classmates.

1. What do you think the Casablanca neighbourhood will be like in

ten years?

2. What things would you change in the neighbourhood?

3. What things would you like to keep as the same?
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Activity 6
FINAL THOUGHTS





b
Canal Imperial

Introduction
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We have chosen to study the

Canal Imperial in Casablan-

ca because we think that it is

one of the most characteristic

elements of this neighbour-

hood. The Canal Imperial is an

identity element of the neigh-

bourhood that helps to crea-

te a feeling of membership.

Furthermore, it is perfectly

integrated within the Casa-

blanca’s structure, the neigh-

bourhood being organized

around it. Therefore the canal

plays a major role in the dis-

tribution of the district. At the

same time, it is the point

around which leisure, sport

and coexistence activities are

carried out by the neighbours.

Our didactic guide is focused

on this aspect: leisure and

Sonia Nafria Anciso

Noemi Ramo Molinero

Sara Sánchez Sopeña

Sandra Sanz Rico

Beatriz Vilas Lisa



coexistence activities, as well as town planning issues related to

the canal. That is the reason why we have prepared a gymkhana

and we have developed different activities to be carried out, mainly

in the Parque de los Incrédulos and around the Canal Imperial.

This gymkhana can be optionally finished in the city water tanks,

which are located in this neighbourhood and directly related with

the canal. A route plan is included in the appendix.

This didactic guide has been designed for students of the third year

of ESO (Spanish Compulsory Secondary School). It is aimed at a

mentoring hour. By choosing these activities, the students will

work about several aspects such as history, environment, town

planning and social aspects such as the civic behaviour and the

interaction among neighbours.

Students should achieve the following goals:

■ Knowing the Aragon’s Canal Imperial history and its influence on

the neighbourhood of Casablanca.

■ In-depth knowing the territory’s identity signs and the respect

for its artistic, cultural, historical and environmental heritage.

These activities are thought to be completed within an hour. They can

be marked any other day in a mentoring hour. It is highly

recommended to give more information about the different topics from

the different activities whenever possible. In addition, as a mentoring

activity without theoretical contents, it will not be considered. However,

all the students should take part in the gymkhana since their attitude,

values and participation would be considered.

a. Who was Ramón Pigna-

telli? What was his rela-

tion with the neighbour-

hood?

b. What is the origin of the

neighbourhood’s name?

1

Activities



a. Go to the Fuente de los Incrédulos, write down its inscrip-

tion and take a picture of yourself with the fountain.

b. Ask five neighbours of different ages and genders about

the origin of the fountain’s name.

Using the map below, look for and pick up leaves from these

trees:

• London planetree (plátano de sombra o platanero)

• White mulberry (morera)

• European spindle (evónimo)

• Babylon willow (sauce llorón)

• White poplar (álamo blanco)

3

2
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Source: Garrido Palacios, José (Director) & Valero Serrano, Isaac
(Coordinador) (2001): Proceso histórico y socioeconómico del barrio 
de Casablanca. Zaragoza: Ed. Asociación de Vecinos “Tomás Pelayo”.



What kind of animals can you find in the Parque de los Incré-

dulos? List them and draw your favourite animal.

How would you define “civic behaviour”?

a. Look for positive civic behaviours in the park

and list them. Take a photo.

b. Look for uncivilized behaviours in the park

and list them. Take a photo.

Ask the following questions to three neighbours.

a. How long have you been living in the neighbourhood?

b. What are the most remarkable places for you?

c. What would you improve?

d. What sport activities are carried out outdoors in the

neighbourhood?

6

5

4



Identify the following places from the Casablanca neighbour-

hood:

Place them on the map in the appendix.

Go to the city water tanks and find out the leisure activity that

can be done there. Take a photo.

In class, make a poster about the neighbourhood with the

material you have gathered all together.

Write a short composition about the activities you have done.

Think about the following questions: What have you learnt

with these activities? What has attracted your attention about

Casablanca? What could you do to improve your neighbour-

hood?

10

9

8

7
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Appendix: Casablanca’s plan and Canal Imperial route



c
Professional

developing orientation

Introduction
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This didactic guide is aimed

at students in the fourth

year of ESO (Spanish Com-

pulsory Secondary Educa-

tion) with an expected length

of two sessions. In the first

one, a brief introduction of

the Casablanca neighbour-

hood will be given, as well as

its training possibilities, 

economic grounds, analysis

areas and some activities to

be developed. The second

one is prepared as a feed-

back session in which con-

clusions will also be written.

Given that students will have

to make some decisions on

his professional developing

next year, this guide is de-

signed to inform them of the

Ricardo Bel Portillo

Mayada El Khanji Lozay

Elisa Sanclemente Sañudo

Tirso Ventura De Pedro



different educational opportunities available on the neighbourhood.

In fact, this guide could carry out a future visit to the orientation

service of CEPYME (Spanish Confederation of Small and Medium

Enterprises).

The overall objective of this didactic guide is to know about the

labour environment and the evolution of the neighbourhood, and

report on the different professional profiles that can be developed

in Casablanca. The exercise tries to respond to students demand

on educational and training offers, taking into account the

context of economic crisis. What is more, it is pursued that

students become aware of the importance of training in order to

access to the labour market in the future.

Casablanca is one of the 15 municipal districts of Saragossa,

located in the Southern of the city. This neighbourhood is known

for its social diversity and heterogeneity. From being an extra radial

zone of irrigation and leisure (due to the Aragon’s Canal Imperial)

in the nineteenth century, it has evolved to a residential and

industrial area in the twentieth mid-century. From 1960 until

nowadays, the population structure and the agricultural and

industrial tradition have turned into urban economic and socio-

professional activities.1

Objective

Introduction to the didactic guide

1. Gil-Lacruz, M. (2007) Percepción de la salud según sexo y edad. Rev. Ciencias

Sociales 117-118: 183-195/2007 (III-IV).



This development of the neighbourhood has promoted the creation of

many educational and training centres, which are represented below.

To carry out this activity the class will be divided into three groups.

Through the different exercises, students will assess the current

professional profiles in the neighbourhood and how they can be

developed. Afterwards, the results and conclusions will be

gathered and shared with the classmates.

Route of professional profiles

Go over the assigned area and draw your route. Mark and note in

the plan below the different economic activities that you find

(shops, companies or industries). Also note those establishments

that are empty.

1
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Source: own elaboration from www.maps.google.es

Activities



Group 1:

1. _______________________________

2. _______________________________

3. _______________________________

4. _______________________________

5. _______________________________

6. _______________________________

7. _______________________________

8. _______________________________

9. _______________________________

10. _______________________________

11. _______________________________

12. _______________________________

13. _______________________________

14. _______________________________

15. _______________________________



Group 2:

1. _______________________________

2. _______________________________

3. _______________________________

4. _______________________________

5. _______________________________

6. _______________________________

7. _______________________________

8. _______________________________

9. _______________________________

10. _______________________________

11. _______________________________

12. _______________________________

13. _______________________________

14. _______________________________

15. _______________________________

Group 3:

1. _______________________________

2. _______________________________

3. _______________________________

4. _______________________________

5. _______________________________

6. _______________________________

7. _______________________________

8. _______________________________

9. _______________________________

10. _______________________________

11. _______________________________

12. _______________________________

13. _______________________________

14. _______________________________

15. _______________________________
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Questionnaire

Ask ten people between the concerning ages about the questions

proposed and fill in the table (group 1: up to 35 years old; group 2:

between 36–60 years old; group 3: over 61 years old):

Training Itinerary

From the collected answers, chose two different jobs and describe

the itinerary that should be followed to access to them, as if you

were going to do it next year. Can these itineraries be developed in

the neighbourhood? Where?

3

2

AGE GENDER WHAT IS YOUR TRAINING? WHAT IS OR WHAT WAS YOUR JOB?

Case 1:

Case 2:



Ecos de Casablanca

Read the next article from the New York Times, November the 3rd,

2008, and discuss the main ideas with your partners. You can

access to it at this website: http://www.nytimes.com/2008/11/04/

business/worldbusiness/04euecon.html? _r=1&pagewanted=all

ZARAGOZA, Spain – Few places in Europe have prospered in recent years
like this bustling crossroads city of 700,000, halfway between Barcelona
and Madrid. Factory employees here pulled overtime shifts. Companies
hired temporary workers to satisfy growing consumer demand. A half
dozen new bridges were built across the Ebro river, and office buildings
were filled as fast as they could be thrown up. The capital of Spain’s
fastest-growing region, inland Zaragoza kept booming even as the
overbuilt Mediterranean coast came to symbolize how real estate excess
was not just an American ailment.

But just as the cold autumn wind is blowing down from the Pyrenees,
Zaragoza and the surrounding region of Aragón have suddenly been hit
by a sharp economic downturn. And the troubles here make clear that
what had been seen as a crisis confined largely to finance and real estate
is quickly spreading to more fundamental sectors of the European
economy, such as manufacturing.

For the generation of young Spaniards who have known only good
economic times the chill is shocking. “Maybe older people are not
surprised, but this is totally new for me,” said Francisco Braulio, 31, who
works for Valeo Termico, a parts maker that supplies the General
Motors plant here, the automaker’s largest factory in Europe. Mr. Braulio
and his wife, recently married, have put off talk of having children for now
and to save money they are eating meals and watching movies at home
rather than going out.

Zaragoza’s fate echoes the pattern now unfolding across Spain and the
rest of Europe. On Monday, the European Commission said the
15–nation euro zone appeared to have entered a recession in the third
quarter, and predicted the economy would barely recover next year,
growing by just 0.1 percent.

In Madrid, the government announced an economic stimulus program
after a report Friday that Spain’s gross domestic product fell 0.2 percent
last summer, the nation’s first quarterly economic contraction in 15
years.

Despite highly publicized interest rate cuts and more than a trillion euros
in loan guarantees and capital injections by governments from London to

4
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Frankfurt, the situation is expected to only get worse. European
consumer confidence plunged in October, hitting its lowest point in 15
years.

“It’s come very suddenly,” said José Mendizábal, chief executive of
Pikolin, Spain’s biggest mattress maker and one of the largest private
employers in this area. “People are frightened of spending money.
”Pikolin has already eliminated temporary positions, bringing its work
force down to 1,200 from 1,400. But the slowdown has intensified in
recent weeks, with sales now off 15 percent from a year earlier, and more
job cuts are likely if sales do not improve.

Mr. Mendizábal said his customers are a barometer of the broader
economy. First-time home buyers are in the market for lots of new
furnishings while homeowners with discretionary income buy when they
feel flush. Now, he said, the former have nearly disappeared and the
latter “are hanging on to their old mattresses.”

With consumers pulling back, governments that just finished bailing out
the financial system are now looking to help the broader business sector.
There is little doubt that both the European Central Bank and the Bank
of England will cut rates again this week.

In Germany, the Continent’s biggest economy, cabinet approval for a 50
billion euro, or $63.1 billion, plan to help industry and consumers, which
includes a tax credit for first-time auto purchases, could come as early
as Wednesday. Meanwhile, Nicolas Sarkozy, the French president, has
proposed support for job creation and a government fund to protect local
companies with beaten-down share prices from “foreign predators.”

The pain did not hit home in Zaragoza until General Motors announced
just a few weeks ago that it planned to lay off 600 of its 7,000 workers for
up to a year and that it would suspend production for at least two weeks
to work off inventories.

Zaragoza, which at peak capacity is capable of churning out more than
2,000 subcompacts, small minivans and delivery trucks a day, was one of
seven G.M. plants in Europe to go on hiatus in October. As recently as this
past spring, demand was still so strong that Romuald Rytwinski, the
director of the plant, had to rely on overtime to produce enough cars.

The overtime disappeared in the summer, but there was little warning
that auto sales would plunge so abruptly. Indeed, Europe’s entire auto
sector is now suffering, with Daimler cutting its 2008 earnings forecast
by 1 billion euros in late October, while Renault and Fiat have also issued
profit warnings. “In the past, you could forecast demand for a quarter,”
Mr. Rytwinski said. “Then in the summer, for about a month. Now, we’re
talking about weeks.”



The arrival of G.M. here 26 years ago was the beginning of something of
an economic miracle for this region, which had been agricultural
traditionally and sparsely populated. Drawn by Zaragoza’s historic
location as a crossroads between Spanish cities, as well as Toulouse in
France, G.M.’s arrival spurred the opening of additional component
manufacturers.

The area received another shot in the arm four years ago when Zaragoza
was chosen to host the 2008 International Exposition. With roughly 1
billion euros provided by the Spanish government and other sources to
build everything from a glistening new bridge designed by Zaha
Hadid to sprawling pavilions and new parkland along the Ebro river, the
future looked bright even as troubles were growing elsewhere. “People
in their 20s and early 30s have never known anything but prosperity,” said
Amado Franco, president of Aragón’s biggest savings bank, Ibercaja.

At 62, Mr. Franco has watched Zaragoza, along with the rest of Spain,
transformed by prosperity. “People have changed,” he said. “In my
generation, we said, ‘One city, one wife, one company.’ My children’s
generation is quite different.”

Ibercaja, with its fairly conservative lending practices, remains one of
Spain’s strongest savings banks. But Mr. Franco is surprised at how
much attitudes toward debt shifted during the boom. Aragón was “a very
hard land, with very hard people,” he said. But in recent years, he said
shaking of the head, people even “borrowed to go on holiday. That’s
American.”

Roque Gistau, the president of the 2008 Expo, now finds himself trying to
fill the 1.8 million square feet of office space constructed for the
exhibition. He claims about 60 percent has been sold, but confessed it is
taking a long time to find buyers for the rest. “In the last three months,
sales have come to a complete standstill,” he said. “A year ago, I was
sure we’d sell 100 per cent.”

With the expansion, joblessness in Zaragoza and the surrounding Aragón
region fell well below Spain’s traditionally high unemployment rate,
which now stands at more than 11 per cent. But Alberto Larraz, Aragón’s
economic minister, said he expected the local jobless rate to rise from its
current 6.2 per cent to near 8 per cent by the end of the year, with no
improvement in 2009.

While younger workers like Mr. Braulio say they are pessimistic about the
future, older Spaniards like Mr. Gistau say they remain hopeful that it will
be only a matter of time before the good days return. Citing an old
Spanish proverb, Mr. Gistau said, “There is no evil that lasts for 100
years.”
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Results and conclusions

Once all the exercises were finished, it would be interesting to think

about and to discuss the following questions:

■ Think about a job you would like to do. Do you know what the

most suitable itinerary is? Describe it.

■ Which are the main professional profiles in your neighbourhood?

Are you interested in any of them?

■ How do you plan to continue your education next year? Are you

looking for any of the possibilities you have found?

■ Which professional areas of Saragossa are more interesting for

you? Which profession would you like to study?

■ How may economic crisis affect your future? What can you do?

■ Discuss with your partners what kind of information you would

like to get and what kind of institutions you would like to know.

All of this in order to increase the knowledge obtained through

this project on professional developing orientation.

5



d
Participating in

Casablanca: How does
the neighbourhood work?

Introduction
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Participation is a value in it-

self. On the one hand, it is

the main objective of social

education and the basic cri-

terion in the construction of a

democratic culture. Democ-

racy and participation com-

plement each other. On the

other hand, it is a Funda-

mental Right and it is recog-

nised as such by the Univer-

sal Declaration of Human

Rights and the Spanish Con-

stitution, which establish the

right of citizens to participate

in the government of their

country and in public affairs.

They can do this directly or

by means of a representative:

That is what we call direct

and indirect participation.

Ascensión Lucea Sáenz



Participation is recognised as a right but it also plays an

important role in the process of construction of a city, whose pillars

support the weight of its different neighbourhoods and districts.

There is no city without citizens, as well as there is no

neighbourhood without neighbours; there is no citizenship or

community without participation. This legalises democracy and

consolidates the democratic political system; in other words, that

one which takes into account the public opinion. Furthermore,

democracy demands that part of the administrative power and the

capacity falls into the hands of its citizens in its different social

contexts in order to be maintained or transformed.

In short, the neighbours’ participation in the neighbourhood mat-

ters, and so their contribution to the governments’ improvement or

not, is both their Right and their Duty. The operation of this gov-

ernment will be evaluated according to their own satisfaction.

Young people make up a strategic group of the population in the

neighbourhood. The aim of this didactic guide is to make them aware

of the importance of their incorporation in all procedures concern-

ing Citizen Participation. That is important, not only as a way to hear

about their opinions and their worries concerning to the social re-

ality of their surroundings, but also as a way of achieving their in-

volvement and commitment with the dynamics of their community.

To sum up, it consists on:

1. Informing them of the opportunities for collective participation.

2. Reflecting on the forms of youth participation in their

community and providing criteria about it.

3. Motivating young people, favouring this way some change of

attitude which lends to citizen participation.

Educational centres are suitable places for setting up the Propos-

al for Participation framework aimed at

young people. We can reach a large seg-

ment of adolescents through them, given

that Secondary School Education is com-

pulsory, and inform them about the work

carried out in their neighbourhood by 

Associations, the Civic Centre, the Youth

Centre (Casa de la Juventud) and the Dis-

trict Committee.



This guide has been designed

for students in the second

year of ESO (Spanish Com-

pulsory Secondary Educa-

tion) in the local high school.

Its aim is that students get

to know and accept their

own personal characteris-

tics; that they could respect

their differences with the

others developing their self-esteem and their role as active agents

in the community they belong to.

In the same way, it is required that they could develop their emo-

tions in the whole realms of their own personal identity, starting

with their social relationships, working on democratic attitudes

against violence, stereotypes and prejudices. They should also be

able to act in an autonomous way in the everyday matters, to con-

trol their emotions and communication skills, and to appreciate

and be aware of the coexistence rules, consequently acting.

They will have to participate in group activities from a constructive

point of view, being responsible and showing solidarity, valuing their

own contributions and those of others. They should also take part

in active participation with the family, at school and within their en-

vironment. They will always show a tolerant and solidarity attitude.

This teaching proposal covers the following transversal axes:

A. Development of linguistic communication skills.

B. Knowledge of the physical and social world of their closest

environment and how to interact with it.

C. Development of social and emphatic skills.

D. Learning how to learn.
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Young participation in Casablanca.
Learning to participate

Casablanca Youth Centre.



E. Encouraging them to be autonomous and develop their own

initiative.

F. Work by groups.

This proposal will be carried out during three mentoring mornings,

in some consecutive weeks. There will be mentoring courses for

the first and the third week. Visits to the community will take place

during the morning of the second week.

The methodology proposed will be active and participative,

because it has to encourage the reflection, the dialogue and the

communication.

1. A 55–minute session in the classroom: survey about the

knowledge of oneself and one’s own ambitions, the meaning of

participation and the knowledge of the neighbourhood and of

the services available to the public.

2. A morning time visit to some of the facilities in thee

neighbourhood: Five hours. Municipal facilities:

Visit to the Casablanca Civic Centre “Isaac Valero”, located in

Viñedo Viejo Street, 1. In this building also the following facili-

ties are found: the Casablanca District Board (Junta de Distri-

to de Casablanca), the “Jesús María Alemany” Library, the

Community Social Ser-

vices of Casablanca and

the Centre for Senior Citi-

zens living in Casablanca

“Isaac Valero”.

Visit to three Associations:

“Asociación Cultural Los

Incrédulos de Casablan-

ca”, “Asociación de Veci-

nos Olivar de Casablanca-

Las Nieves” (Olivar de

Casablanca-Las Nieves

Neighbours’ Association) and “Asociación de Vecinos Tomás

Pelayo del Barrio de Casablanca, Las Nieves y Santa Fe”

(Casablanca, Las Nieves and Santa Fe Neighbours’ Association

“Tomás Pelayo”).

Mr. Isaac Valero Serrano, founder of
“Tomás Pelayo” Neighbours’ Association



3. A 55–minute session on the meaning and the organisation of an

association, as well as understandingg the importance of

participation in the different activities from the Casablanca

District Board.

The students should put the knowledge obtained in the

previous sessions into practise, by writing a general synthesis

on what they have learnt.

Theorical notes

The “Reglamento de Órganos Territoriales y Participación Ciu-

dadana del Ayuntamiento de Zaragoza, BOPZ 288 de 17.12.2005”

is used as a source of information. You can read it at this website:

http://www.zaragoza.es/ciudad/detalle_Normativa?id=109

Association membership is really important for giving format and

structure to the neighbourhood’s social structure, as well as for

promoting the involvement of the population in its development

process. Knowing the base that makes up an association and its

relevance will motivate the participation in some of them, or even

will provide the initiative to create others in the future.

The District Board (la Junta de Distrito) is very important for the

neighbourhood and its neighbours because it represents the Coun-

cil in the neighbourhood: A Council that cares after its citizens.

Districts are an essential tool for the development of community

policies and Citizen Participation: In Saragossa, the Municipal

Boards or District Boards are parts of the City Council. They oper-

ate on a territorial level in the neighbourhoods, and through

community involvement, they manage some issues which affect

each neighbourhood and the neighbours who live there, improving

that way the efficiency of public services they manage. These go

from simple procedures such as civil registration or specific

arrangements or requests regarding neighbourhood services

(fused lights, tiles needing repair, noise...) to activities involving

territorial policy.

The “Territorial Organ Regulation and Citizens Participation in the

Council of the City of Saragossa” (Reglamento de Órganos Terri-
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toriales y Participación Ciudadana del Ayuntamiento de Zaragoza),

states that the activity of the Municipal Boards (District Boards in

urban neighbourhoods and Neighbourhood Boards in rural

districts) is based on several regulatory principles. Some of them

consist on achieving: efficient public services with closeness to the

neighbours, coordination and collaboration with the central parts of

the City Council, maximum participation of neighbours, groups and

organizations in the activities of the City Council, detailed

information and advertising of its activities and agreements, solidarity

and harmony among the different districts and neighbourhoods,

channel for the neighbour’s aspirations, effectiveness of their rights

and duties and promotion of the associations.

The organs of the Municipal District Board are: the President, who

is a city councillor, and the House (or Council), which is made up

of Members of local political groups.

Finally, the City Advisory Board is a necessary municipal body 

composed of representatives of economic, social and professional

people and neighbours’ organizations. They are the most repre-

sentative organizations of the city, and so, of its neighbourhoods.

The purpose of the City Advisory Board is to make easier the citi-

zens participation and to channel the information on municipal af-

faires provided by the associated entities of municipal affairs, thus

contributing to improve the process for making decisions.



A survey is a structured questionnaire written and structured in a

simple way, which will be useful for getting information about the

life outside the school. We are going to expose our motivations and

to analyse our knowledge degree according to the services offered

by the district. This will awake our interest in participating in them.

1. Age

2. Gender

3. Besides going to school, what other activities do you do in the

every week?

4. What activities do you do at weekends?

5. What activities would you like to do more often?

Activities: Private courses; reading; studying; going to the

mountain or the countryside; doing sports; going to the cine-

ma; going out with friends; being with the family; watching TV;

surfing the web; playing video-games; flirting; helping at

home; going for a walk with friends; learning to play a musi-

cal instrument; listening to music at home; others (list them).

6. Why don’t you perform these activities as often as you would

like to do it?

7. What kind of problems do you think the youngest people in

your neighbourhood have? Do you think they get proper atten-

tion? Who deals with them?

8. Do you know what an association is and/or what it means?

How many associations do you know? Where do they operate?

9. Do you know the facilities in the neighbourhood where the

activities listed above can be carried out?
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Activity 1
SURVEY AND DEBATE



10. What places do you know?

11. If you know any of them, how did you get to know about it? In

which activity did you participate? Who organized the activity?

12. Would you like to participate in more activities?

13. What is the Municipal District Board? What is its role in the

neighbourhood?

The debate

At the end, there will be a dis-

cussion between the teacher and

the students. We will comment

the answers, by analysing our

points of view on the possibility of

carrying out the activities we like

the best, and the real knowledge

we have about the chances for

doing them provided by the neigh-

bourhood (by the associations

and by the different institutional bodies, mainly municipal, their

human resources section and the facilities available).

Before ending the session, the teacher will inform us about which

day will be dedicated to visit the several facilities offered by the

neighbourhood. Meanwhile, we will perform a research task,

asking family members and other colleagues about the places they

frequent and about their knowledge and use of this kind of

facilities.

Visit to the municipal facilities in the neighbourhood, which are

available for its citizens, and to the headquarters of the most

relevant associations.

Aciivity 2
TRIPS



You are going to draw the route in the plan bellow; you can

download it from this website: Viñedo Viejo Street, La Ermita Street

and Rosas Street

http://goo.gl/maps/oBMYX

Previously, someone will

have already got in contact

with the people respon-

sible in the City Council,

and arranged the visit and

its content. This will deal

with the programming

they usually carry out, how

spectators can participate

and how they can do so

directly, organizing their

own activities. In that case,

we are expected to be

informed about what

requirements are needed

and how they have to be carried out.

■ Civic Centre “Isaac Valero”

■ Casablanca District Board

■ “Jesús María Alemany” Library

■ Community Social Services of

Casablanca

■ Centre for Senior Citizens

living in Casablanca

■ “Asociación Cultural Los

Incrédulos de Casablanca”

■ Casablanca Youth Centre

■ Casablanca, Las Nieves and

Santa Fe Neighbours’ Asso-

ciation “Tomás Pelayo”

■ Olivar de Casablanca-Las

Nieves Neighbours’ Association
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Homage week to Don Quixote
in Casablanca. September, 2006.
(Painter: Norberto Fuentes).



Route

Municipal facilities and associations

Visit to the Civic Centre of Casablanca “Isaac Valero”, placed in

Viñedo Viejo Street, 1. The building also houses the facilities of

Casablanca District Board, the “Jesús María Alemany” Library, the

Community Social Services of Casablanca and the Centre for

Senior Citizens living in Casablanca “Isaac Valero”.

Since their headquarters are in the same centre, during our visit to

the Civic Centre, we will interview a representative from the

“Asociación Cultural Los Incrédulos de Casablanca”. He could

explain to us who participates in the association, as well as the its

objectives and actions.

Next, we will go to the Casablanca Youth Centre, placed in the La

Ermita Street, where the person in charge will show us the

facilities and will explain to us how they work.

Given that it is located next door, we will visit the headquarters of the

Olivar de Casablanca-Las Nieves Neighbours’ Association, where one

of its members will also give us the information we require.

Finally, we shall go to the Casablanca, Las Nieves and Santa Fe

Neighbours’ Association “Tomás Pelayo”, located in Rosas Street,

1. Together with the above mentioned association, they are two of

the most active neighbours’ associations in Casablanca.

Taking advantage of the visit to the associations, we are going to

profit of this last hour for doing the following activities:

■ Doing a schematic diagram of the organs making up an associa-

tion, broadly speaking: the President, the Vice President/s, the

Secretary, the Treasurer, the Spokesperson, as well as their dif-

ferent groups: culture, neighbourhood, youth, sports, multicul-

turalism, specific interests, etc.

Activity 3
DISCUSSION



■ Discussion on how you have understood, from the activities

above, the involvement of the associations in the daily dynamics

of the neighbourhood, by using their facilities.

■ Doing an outline of the facilities we have visited, incorporating in

each one the services they offer to citizens, and how to use

them.

■ Colloquium on the importance of the Municipal Board of the

neighbourhood related to the neighbours, understanding its

function as a representative of the Council within the neigh-

bourhood. It has to be considered as an institutional body

informing and communicating with neighbours, and also the

responsible of the participation programme.

■ Dialogue on the City Council Advisors as the highest municipal

organ regarding Citizen’s Participation. What it is, and who

makes it up: its principles and purposes.

■ Group reflection on the importance and the interest in

Participation in the community surroundings.

To sum up, we will write an individual report on what we have learnt

during these sessions, the activities

and associations we would like to

participate in, how we could

improve the civic operating and the

coexistence within the neigh-

bourhood, the spaces or

services we consider as

missed and, finally, what

of all these features

would we change.
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Final Thoughts

Besides self-assessment criteria, students are asked to think

about if their knowledge of their participation chances in the

district has increased and if they are satisfied with the offered

services.



e
A neighbourhood 

with principles

Introduction
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Discussions on the current

state of our educative system

should deal with the parti-

cipation of their main actors:

students, teachers, families,

schools, media, other social

institutions and our society

as a whole. We are all res-

ponsible of the development

of a new model that

promotes coexistence and

produces a proper values

education. Where do we start

this process from? By our

own surroundings: Our

neighbourhoods could be

good examples. The neigh-

bourhood is the closest refer-

ent the student has... where

anyone can construct and

project himself to the world.

Jesús Zapatero Herranz



From the educational centres, there should be

actions to be promoted in order to exploit this

potential and to bring the curriculum closer to

the community of residence and the city

needs, and vice versa. This must be done in a

continuous interactional way in which both

elements are mutually enriched, making easier the development

of the full citizen-students potential to build a better society.

Several theoretical frameworks establish the foundations of this

teaching proposal. On the one side, there would be some

academic and curricular aspects basically through the contents of

the Ethical-Civic Education subject in fourth year of ESO (Spanish

Compulsory Secondary Education). On the other side, it can also be

used for the Education for Citizenship and Human Rights subject

in third year of ESO and even for some didactic units from the

optional subject of Psychology at High School. In this academic

framework, it must also be taken into account the mentoring work

in its different axes and the values education, which is an essential

part of it, as set out in detail in the Aragon Curriculum.

We can’t forget the reference to the basic skills to be developed as

key elements of the curriculum, as they cut across the all subjects

and activities of the centre. From this proposal, special attention is

given to the learning how to learn skills, to be social and civic, to

show initiative and personal autonomy and to have the knowledge

and the interaction competence with the physical world. Emotional

and ethical skills will be also worked on as an essential part of the

student personal growth.



The suggested activities can be part of developing schedules for

Ethical-Civic Education in the fourth year of ESO or Education for

Citizenship and Human Rights in tthe third year of ESO. They also

can be used in order to work about aspects of mentoring related to

personal development and coexistence.
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Objectives

Addressees

■ To practice some contents from Ethical-Civic Education subject

in a practical and meaningful way through projects, skills,

cooperative work and networking.

■ To perform the values education and to promote the students’

personal development through direct contact with their

surroundings and their immediate context.

■ To insert the neighbourhood in the curriculum, making easier to

discover it and to analyse it as a main educational resource.

■ To educate for life from life itself.



Specific contents to be worked on are the following:

Contents

SUBJECTS/SECTIONS CONTENTS

1. Institutions, participation • Neighbourhoods and public institutions.
and association • Political and citizen representatives.
membership

• Decisions making process.

• Formal and informal ways of participation.

• Association membership.

2. Politics, communication • Options and political preferences.
and opinion • Electoral results and trends.

• The mass media.

• Opinion leaders.

• Current issues.

• Stereotypes.

• Symbology.

3. Space, facilities • Spatial arrangement.
and coexistence • Facilities.

• Coexistence.

• Conflicts.

• Solving troubles.

• Collectives.

• Interests.

4. Principles, mentoring, • Identity, self-esteem and self-concept.
identity and personal • Essential principles.
development

• Injustices and historical achievements.

• Success and failure experiences.

• Personalities.

• Myths.

• NGOs.



a. Time-period of the activities
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Methodology

PHASES/TASKS SESSIONS

1. General phase Two sessions

• Project’s introduction and general lines.
One session

• Content’s review, methodology and materials.

• Review of the proposed guiding notes attached.
• Creation of groups of 3–4 students. One session
• Distribution of the sections among the groups.

2. Group work Two sessions

• To complete the sections with new questions.
• Reflection on the methods and the best information One session

sources to answer questionnaire’s section.

• Guiding notes working out to make interviews 
and questionnaires.

• Tasks distribution among group’s members to carry 
One session

out the fieldwork.

3. Fieldwork One week
(outside school hours)

• Fieldwork review and monitoring. Four sessions
• Daily working out of the fieldwork. (one week)

4. Specific phase Two sessions

• Review and working out of the partial report
from each group.

Two sessions

5. Gathering session Two sessions

• Each group presents its conclusions.
• Evaluation by all groups.

Two sessions

6. Final phase. Review and evaluation One session

• Final report working out and last evaluation. One session

15 sessions
TOTAL NUMBER OF SESSIONS (over 4 weeks)

One month



b. Resources

Some web pages to be checked:

■ http://zaragozaciudad.net/casablancaexiste/
■ http://www.zaragoza.es/ciudad/centros/detalle_Centro?id=18

PHASES/TASKS RESOURCES

11. General phase • File folder and PPT presentation.

• Project web page* (under construction).

• Appendix.

• Contents of the bibliography (see bibliography’s section).

2. Group work • Initial guiding notes model.

• Directory of information sources.

• Webs*.

• Municipal district.

• Newspaper library.

• City Council, Regional Government (DGA).

• Statistics office.

• Interview’s guiding notes.

• Questionnaires.

• Monitoring sheets of groups and students.

3. Fieldwork • Daily working out of the fieldwork.

• Directory of organizations.

• Interview and visits list.

• Fulfilled questionnaires.

• Press file folder.

4. Specific phase • Notes and summaries.

• Class exercises book.

• Specific bibliography.

5. Gathering session • Each group’s documents.

• Each group’s presentation.

• Self-evaluation sheets.

6. Final phase. Review • Final report.
and evaluation • Self-evaluation sheets.



c. Products/Results

Main Products / Results

■ Partial report of each group.

■ Presentation of each group’s partial report.

■ Final report.

Supplementary Products / Results

■ Specific guideline to interview celebrities of the neighbourhood.

■ Specific questionnaire to answer each subject / section through

the neighbourhood population opinions.

■ Daily working out of the fieldwork.

■ Directory of associations and organizations.

■ Directory of unique or historical celebrities of the neighbour-

hood.

■ “Casablanca on the Internet” directory.

■ List of people and traditions according to the principles they

represent.

■ Samples of conflicts originated in the neighbourhood and the

way they have been solved, who has been involved in them, what

decisions have been made and how they have evolved in time.

■ Specific samples on how the community association’s action has

been successful; for example: facilities.

■ Radiography or map of principles, rights and duties in the

neighbourhood.

■ Press dossier with related news to each section and its com-

ments (for instance: http://www.europapress.es/aragon/noticia-

jeronimo-blasco-apunta-otono-estaran-disponibles-343-huertos-

urbanos-casablanca-20130206143214.html)

d. Support bibliography for the teacher

Ferrández, A. (2002). Ideas para seguir reflexionando sobre

educación. Barcelona: Universidad Autónoma de Barcelona

Marina, J.A. (1995). Ética para náufragos. Barcelona: Anagrama

Marina, J.A. y de la Válgoma, M (2000). La lucha por la dignidad:

teoría de la felicidad política. Barcelona: Anagrama
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Marina, J.A. (2009). Educación Ético-Cívica. Madrid: SM

Marina, J.A. (2010). Las culturas fracasadas. Él talento y la es-

tupidez de las sociedades. Barcelona: Anagrama

Marina, J.A. (2011). La educación del talento. Barcelona: Ariel

Marina, J.A. y Rodríguez de Castro (2012). El bucle prodigioso.

Barcelona: Anagrama.

Savater, F (1991). Ética para Amador. Barcelona: Ariel

Savater, F (2000). El contenido de la felicidad. Barcelona: Punto de

lectura

Savater, F (2012). Ética de urgencia. Barcelona: Ariel

e. Different surroundings approach

When I was a high school teacher at Pedro Laín Entralgo Centre

(Hijar–Teruel), I had the chance to implement this educational

guide in a rural context.

The program design, the activities schedule and planning and the

great students’ homework resulting from this experience are

available at this link.

https://sites.google.com/site/mipuebloyyo/

http://youtu.be/-FBBVwiIv60



FULL REPORT GUIDING NOTES MODEL

(to be completed in groups)

Institutions, participation and association membership

1. What public institutions are represented in the neighbour-

hood? (Enumerate them)

2. How are they represented?

3. Who makes the decisions that affect the neighbourhood?

4. What formal and institutional channels are available to

participate in the neighbourhood?

5. What informal channels allow us to participate in the

neighbourhood?

6. What associations are in the neighbourhood? (Create a di-

rectory)

7. What issues and goals do they work on? (Create a directory)

8. What goals have been achieved by the community’s initiative

and involvement? (Facilities, public transport, etc.)

9. What traditions are those of the neighbourhood? (Enumerate

them, like folk festivals)

10. Which one is valued as the most important by the neighbour-

hood population (because of the citizen participation)?

11. More questions.

Politics, communication and opinion

1. How the votes are divided into the different elections of the

neighbourhood?

2. Has there been any evolution or change in the last 20 years?

2

1
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3. Has any political party physical presence in the neighbour-

hood?

4. What media has more impact on the neighbourhood?

5. How is the neighbourhood described in the different media?

6. Who are the opinion leaders in the neighbourhood?

7. What special interesting issues concern to the neighbourhood?

(Enumerate)

8. Has it been any current news in the neighbourhood? (Last

year)

9. Could you talk about the stereotypes in the neighbourhood?

Which one?

10. What do neighbours from other neighbourhoods think about

that one of Casablanca?

11. What do Casablanca neighbours think about other

neighbourhoods of Saragossa?

12. Are there any difference? If so, what does it mean?

13. What are the reasons for those differences?

14. Is there any special symbol in the neighbourhood representing

its population (Historical people, monuments, public places)?

15. More questions.

Space, facilities and coexistence

1. How is the space distributed in the neighbourhood?

2. Could different areas in the neighbourhood be identified?

3. Where do neighbours act the most in the neighbourhood?

(Areas or facilities)

4. How is the coexistence in the neighbourhood?

5. Have any important conflict taken place in the neighbourhood?

(Specific samples)

6. How have they been solved? (Enumerate the adopted deci-

sions)

7. How have those conflicts and decisions evolved?

3



8. Are there any association with opposed interests?

9. How have those differences been solved?

10. More questions.

Principles, mentoring, identity and personal development

1. Do neighbours identify themselves with their neighbourhood?

2. How much has the neighbourhood influenced to the

population’s self-esteem and self-concept?

3. What signs and data can give us some information about the

influence the neighbourhood has on its population?

4. With which principles do neighbours identify themselves?

5. What do neighbours appreciate the most from their

neighbourhood?

6. Has any historical injustice taken place in the neighbourhood?

7. How are basic human rights guaranteed and protected in the

neighbourhood? (Freedom, health, justice, equality... choose

one of them)

8. How are collective’s rights and needs guaranteed and

protected? (Children, teenagers, the elderly people... choose

one of them)

9. Do you think there is any celebrity (from the past or nowadays)

who has been involved in any way with the principles and rights

mentioned before?

10. What NGOs in the neighbourhood are dedicated to develop aid

and caring actions? (Explain and mention those dedicated to

voluntary projects too)

11. Does the neighbourhood have enough resources and activities

to satisfy all needs from different collectives? (Enumerate

them)

12. What types of principles are promoted by the different existing

organizations?

4
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Principles of my neighbourhood

MONITORING OF THE PROJECT

SUBJECTS/CONTENTS SELF-EVALUATION

1. Institutions, participation and association membership

2. Politics, communication and opinion

3. Space, facilities and coexistence

4. Principles, mentoring, identity and personal development

OTHER PRODUCTS/RESULTS COMMENTS

1.

2.

3.

4.

5.

PHASES COMMENTS

1. General phase

2. Group work

3. Fieldwork

4. Specific phase

5. Gathering session

6. Final phase. Review and evaluation

EVALUATION PRODUCTS/RESULTS

CRITERIA Group report Presentation Final report

1. Structure

2. Contents

3. Presentation

4. Originality

5. Motivation

6. Utility

7. Accuracy

Proyect

Student

Subject/Section

Group members



SELF-EVALUATION

1. In general, what do you think about this project?

2. Try to sum up in a paragraph (from 4 to 8 lines) the most

important topics and contents you have learnt with this project.

3. Enumerate doubts or topics you would like to go into detail

about.

4. How many efforts have you made for doing this project?

5. How INTERESTED have you been in the contents of this

project?

6. Do you think this project could be improved in anyway?

7. What has been the most enjoyable thing you have done in the

project?

8. Do you think your work has been interesting for your

classmates in any way?

9. From all presented works, which one have you enjoyed the

most? Why?

10. How has the tasks’ distribution been inside your group?

11. How has the atmosphere been in the group work?

12. Enumerate the pros and cons from having worked in a group.

13. What do you think it has been your main contribution to the

group?

14. What mark will you give to yourself? And why that one?

15. What do you think about the evaluation system?

16. Suggestions to improve the course.
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The
neighbourhood,

health and
quality of life





a
Healthy diet in 

the neighbourhood

Introduction
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The first scientific references

to the Mediterranean diet

date from 1948. This began

with a study by Leland G.

Allbaugt that compared the

diet of the Crete Island’s

population with that one of

the United States, among

others.

In 1959, after several epi-

demiology researches on

nutrition carried out by Ancel

Keys, an American doctor, it

was found the low coronary

mortality within the countries

and population groups

consuming this diet. It was

called “Mediterranean diet”

and it was recognized as a

healthy diet.

María Sierra Berdejo



Nowadays, balance and moderation are the two main aspects that

define the lifestyle of the “Mediterranean diet”.

Regarding the food contents, “Mediterranean diet” is characterized

by: a high consumption of fish, cereals, fruits, vegetables and

legumes (fibre is the element that identifies these products), a

great use of olive oil as the usual fat, the moderation in the meat

consumption, the moderate use of dairy products and of some

wine, for adults and for healthy people.

Given its multidisciplinary character, this didactic guide is

designed to be used in Social and Natural Sciences practical

courses and also within the Health Education transversal subject.

It has been elaborated in order to be developed by students in the

second year of ESO (Spanish Compulsory Secondary Education).

With this in mind, the students are invited to analyse the good food

habits in the past, by recognizing, recovering and keeping up all

that is preserved in the Casablanca neighbourhood. This

knowledge will be made available through the observation

exercise and the oral sources registered in order to discover the

richness of a neighbourhood where tradition and modernity come

together.

The next objectives are proposed:

■ To recognize and to differentiate the different kind of food groups

belonging to the nutritional pyramid required to a healthy diet.

■ To rescue traditional recipes made with food belonging to the

different groups of the nutritional pyramid in order to have a

healthy diet.

■ To find out what kind of Casablanca neighbourhood establish-

ments are available to buy foods in order to make a balanced

diet.

■ To look for the existence of bars or restaurants that prepare

traditional food (dishes, tapas...) which allow us to enjoy our

friends and/or our family company and also to enjoy the good

food.



The methodology of these activities has been designed for small

groups (four or five students) enabling them to gather the

information into the biggest group, through its exhibition and

debate. However, an individual work will be done by each student

in all of the activities. It will consist on writing a portfolio stating the

learned information, the questions above and a personal reflection. 

■ Watch the three following pictures; they are chronologically

listed by their publication order (2004, 2005, 2010):
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Activity 1
DEVELOPMENT OF A SUMMARY WHICH REFLECTS 

ON THE DIFFERENCES AND SIMILARITIES AMONG 

DIFFERENT FOOD GUIDES

Source: Spanish Society of Community Nutrition (2004)

Picture 1: The food guide pyramid



Source: SEDCA (2005)

Picture 2: Food wheel

VIII International Congress on “Mediterranean Diet”(2010)

Picture 3: The “Mediterranean Diet” pyramid



■ Scientists have developed food guides in order to give us some

orientation patterns about the consumption that allow us to have

a balance diet, referring to the correct nutrients and the energy

contribution. The Food Guide Pyramid and the Food Wheel are

among them.

■ The pictures you are watching to now are samples of it. These

food guides are organized by affinity groups, according to the

kind of nutrients and the energetic value they contain.

■ Analyse the three pictures above, looking for similarities and

differences related to their food contents and write them down

in the table below.

■ Then, make a short summary paying special attention to what

each one incorporates, to what each one lacks regarding the

others and how the foods’ distribution is made in each one of

them.

■ Write about the reflections they suggest to you.

■ Finally, we will gather the information in order to share all of

your writings within the biggest group.
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PICTURE 1 PICTURE 2 PICTURE 3

Similarities

Differences



First of all, we are going to work individually and then we are going

to work in the biggest group.

■ Each student will bring a recipe. This recipe will have to contain

ingredients from one of the food guides in the Activity 1 (“Med-

iterranean diet”, traditional diet...).

■ In order to collect the information you will go to the oral sources,

asking to people over 60 years old, to your families and to your

friends, etc.

■ Now, we are going to join forces, by exposing our recipe in class.

We will also provide it to the group to produce a small booklet

with homemade recipes: handwritten and decorated with

drawings in a traditional way.

As we are going to talk with the elderly people in the

neighbourhood, we will ask them how much have our food habits

changed. Write the answers in the following table. Then, we will

discuss in the classroom about what have we won and what should

we change from our food habits.

Activity 2
FIELDWORK: TRADITIONAL RECIPES COLLECTION

Activity 3
HOW HAS OUR DIET CHANGED IN THE NEIGHBOURHOOD?



How can we improve our diet?

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

■ We are going to study the shopping area in the Casablanca

neighbourhood in order to achieve the objective of researching

and discovering which neighbourhood establishments offer to us

the different food groups of a healthy traditional diet. We will

study: small shops, large shops, traditional shops, modern

shops, markets, supermar-

kets, vegetables and fruits

shops, fish shops, bakeries,

etc. Then, we will make a

list with some classification

of them, writing down where

we can find them.

■ Once we have collected all

the information, we are

going to make a little guide

about what kind of food

shops we can find in the neighbourhood.
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CASABLANCA
ELDERLY POSITIVES TO

PEOPLE
ME

ASPECTS IMPROVE

From picture 3, what kind 
of food you eat the most?

Favourite food

Disliked food

Celebrations food

Activity 4
GATHERING INFORMATION ABOUT 

COMMERCIAL ESTABLISHMENTS



The time has come to look for the existence of bars and

restaurants that prepare traditional food (dishes, tapes...) which

allow us to enjoy our friends and/or our family company and also

to enjoy the good food.

■ We will collect information about this kind of resources in the

Casablanca neighbourhood. Each establishment’s report should

include: the name, its location in the neighbourhood, its

speciality on traditional food, the menu price and the customers’

assessment.

■ We will create a RE-

SOURCE GUIDE OF

FOOD LEISURE rela-

ted to traditional food

development.

Activity 5
GATHERING INFORMATION ON BARS AND RESTAURANTS 

WITH TRADITIONAL FOOD



b
Sport

Introduction
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The Casablanca neighbour-
hood is outstanding because
of its size. It not only includes
the area which was tradi-
tionally known as Casablan-
ca, but also the area of Val-
despartera, Rosales del Canal
and Montecanal. In such a
large neighbourhood, we find
a great socio-demographic
diversity. Those who live in the
old part of the neighbour-
hood do not have much in
common with the newcom-
ers within Rosales del Canal.

In that sense, sport can be
considered as a universal
aspect. Because it has noth-
ing to do with social status,
gender or age, it can be a
very interesting topic to be
developed and analysed by
the students.

Raúl Martínez Faure

Laura Trébol Pérez

Blanca Vicente Ramírez



Furthermore, there are several green areas in the neighbourhood,

including the Canal Imperial, which is worthy of a special mention.

It is a meeting point for athletes from all over the city, especially

cyclists and runners. There are also eight elementary sports

facilities in the neighbourhood: greens for playing bowls, areas for

training and stretching exercises, etc.

We will ask the students to focus on urban sport and to leave out

roofed sports centres. The main reason for this that in the neigh-

bourhood they are privately run (Stadium Casablanca, el Olivar,

etc.), thus making them less accessible to our students.

The idea behind this activity is that it should be carried out in men-

toring courses, as a project to be done in several sessions, with the

aim of encouraging students to do some sporting activities. All this

bearing in mind the beneficial effects it has on both our own health

(mental and physical) and that one of our family. It should also help

to develop communication, social interaction and citizenship skills,

by overcoming the embarrassment of approaching and talking to

people they do not know, by using different communi-

cation strategies when carrying out interviews, team-

work, cooperation within a group and by making a

short presentation for their partners.

We will ask our students to form groups and carry

out a study of sport in the neighbourhood, in its

streets, avenues and parks. We will provide them

some material they can use or modify as they wish

in order to help them. They will also be provided

with information and communication technologies resources to

better prepare the project, which must be presented to the rest of

the classmates in a Power Point format and by a short discussion.

The results of this activity will be evaluated by noting if the students

found to work in groups and share out the tasks easy or difficult;

if they have all worked with Power Point and made a proper

presentation for the class; if, when deciding what to include, they

have participated by giving their own opinions; if they were

interested in the topic and if they have reflected on it; if they found

carrying out research interesting and if it motivated them to do

some kind of sporting activity in their own neighbourhood.



SPORT IN CASABLANCA

Many sporting activities are done into the large Casablanca

neighbourhood. Without a doubt, its large green areas encourage

many people to run, ride a bike, play bowls, etc...

We want to find out what makes people participate in sporting

activities in the neighbourhood; where do they come from, what

habits do they have related to sports, what do they think about the

neighbourhood and the places where they normally practice their

favourite sport and how could the neighbourhood be improved

according to its sports facilities.

We will pay special attention to elementary sports facilities where

elderly people usually carry out some sporting activity, such as

bowls, gymnastic exercises, stretching exercises, etc.

We will also see what shops selling sports equipment in the

neighbourhood can tell us. It could be interesting to know their

point of view regarding to the sporting activities in Casablanca.

The ultimate aim of this project is that each group makes a short

presentation in Power Point format for the rest of the classmates.

It should not be longer than ten minutes. During this presentation,

the physical and psychological benefits of sports will be explained.

In order to study sporting activities in the Casablanca

neighbourhood, we first of all need to know what the neigh-

bourhood is like, the places where different sports are carried out

and the state of the facilities in the streets and parks of Ca-

sablanca.

■ By using a camera or a mobile phone make a short

photographic report of the areas dedicated to sport in the

neighbourhood. Only a few photos are needed. You can take
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Activity 1

THE CASABLANCA NEIGHBOURHOOD. 

FIRST IMPRESSION. PHOTOGRAPHS



photos of the same place with or without

sportspeople in order to show how the presence

of people can change our environment.

■ This report will give us a first impression of sport in the

neighbourhood. Take notes of the most common kinds of sports,

of the average age and gender of the sportspeople, of the most

popular areas for doing these sporting activities and any other

aspect that you may find interesting.

■ Write a text with your first impressions.

In order to help you doing this activity, you can use the webpage of

the Saragossa City Council and find out where the elementary

sports areas are:

http://www.zaragoza.es/ciudad/deporte/busqueda_Centro? servicio=&inc=30&tema=10&barrio=18

There, you can also find a map of bicycle lanes in the neighbourhood.

Our aim is to find out

which sporting activities

are done, which people do

them and what their moti-

vation is for doing these

sports. We suggest you to

use the following ques-

tionnaire which you can

change in any appropriate

way.

Questionnaire for sportspeople:

■ Sporting activity he/she is doing:

■ Approximate age:

■ Gender:

Activity 2
QUESTIONNAIRE FOR SPORTSPEOPLE



1. Do you like doing sports? Why?

2. Which sport do you practice the most? Why?

3. How long have you been doing sporting activities? And this one?

4. How much time do you dedicate to this sport, daily or weekly?

And to sporting activities in general?

5. What other sports do you do? Which other sports would you

like to do?

6. Are you signed up in any team sport? In the neighbourhood?

7. Do you live in the Casablanca neighbourhood? If not, why do

you come to Casablanca to do sports?

8. Do you know the areas dedicated to sport in the neighbour-

hood? Do you think they are good and well cared for?

9. Do you think there are enough of them considering the

population growth in this neighbourhood?

10. What kind of sports areas do you use? And where are they

situated (centre, Casablanca, Rosales del Canal, Valdespar-

tera, Arcosur, Montecanal)?

11. Do you ride a bike? If so, is it because of exercise or just for

getting around?

12. Do you use and respect the bicycle lanes? Do you think there

are enough of them?

13. If BiziZaragoza were introduced in the neighbourhood, would

you use it?

14. Do you know the places where elderly people can do exercises

in the parks? Do you use them? And the areas for freestyle

sports (bowls greens, football grounds, basketball areas, etc...?

15. In what way do you think you could improve the neighbourhood

as far as sports facilities are concerned?

We are sure you will be able to find elderly people in the

neighbourhood doing some kind of sport. Once again, we can use

a questionnaire to find out what motivates them, as well as their

interests and needs. We propose the following questions:
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Activity 3
ELDERLY PEOPLE AND SPORT



1. Do you practice any sport? Which one?

2. Do you use the areas for sports and stretching exercises in the

parks provided for elderly people? Are there any in the

neighbourhood? Do you think there are enough of them?

3. Do you do any sporting activity, such as bowls? In order to do so,

do you get together with people from the same neighbourhood

or even from another one? If from other neighbourhoods, which

ones?

4. Do you see lots of people doing sports in this area? Are they

mainly men or women?

5. What do you think is the most commonly practised sport in the

neighbourhood and what is the average age practising it?

6. As far as team sports are concerned, which do you think is the

most common? Do you do this sport nowadays or have you done

it in the past?

7. Would you improve any of the public sports facilities in the

neighbourhood?

It is interesting to visit shops that sell sports equipment to learn

about another side of sport.

There is an economic aspect of sport that is

worthwhile to analyse: People who take part

in sports activities spend money on clothes,

material and sports centres, thus generating

profits for sports shops and the places where

they do these activities.

Use the following questionnaire in one or more sports shops you

know in the Casablanca neighbourhood (for example: “Pirineos

Sport Gestión Comercial” in the Argualas Street):

Activity 4
QUESTIONNAIRE FOR SPORTS SHOPS



1. What kind of sports do you specialise in?

2. What type of clothing, footwear and accessories do you have for

these sports?

3. What is the most sold? And what the less?

4. What is the average amount that each client spends

approximately?

5. What kind of advice do the clients request: on sports equipment,

recommendations when doing sporting activities, nutrition, etc.?

6. Is there any forum in the shop where you can discuss things

related to sport?

7. Are your clients from this neighbourhood or do they come from

other parts of the city?

8. Which sport do you think is the most popular in the neighbour-

hood?

9. How could this and other sports be encouraged in this area?

After gathering data, it is highly recommendable to reach a series

of conclusions. To better visualise the data obtained, we will use

some tables which you can modify as you wish according to the

ideas you want to develop:
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Activity 5
GATHERING DATA



10-19 20-29 30-39 40-49 50-59 � 60

years old years old years old years old years old years old

M F M F M F M F M F M F

Most widely practiced sport

Reason for doing this sport

Reason for doing sport 
in general

Average time dedicated 
to sport

Origin

Get together with people 
from other neighbourhoods

Reason for doing sport 
in the neighbourhood

Knowledge of the sports 
areas in the neighbourhood

Use of the sports activities
areas for the elderly people

Use of the public 
courts for team sports

Use of the bicycle lane

Would they use the BiziZaragoza
in the neighbourhood?

Sports area they 
would like to add

FOOTING CYCLING
TEAM

GYMNASTICS OTHERS
SPORTS

Most sold article

Local clients

Most requested
advice

Sports Forums



■ Write the conclusions you have reached about what you have

learned while doing this project in the Casablanca neighbour-

hood.

■ Reflect on yourself. Answer the following questions:

1. Apart from school, do you normally do any sporting activity?

Which one?

2. Do you do it in the Casablanca neighbourhood?

3. How much time do you dedicate to sport at the weekend?

4. Do your brothers and sisters or parents do any sport? Which

one?

5. Which sports would you like to do able to do in the neigh-

bourhood?

6. In what way is doing sports beneficial to you?

7. Would you motivate other people to do it? What would you say

to them?

8. Which sportsperson do you admire the most? Why?

■ Do a Power Point presentation about the conclusions you have

reached on this project with the aim of giving a brief explanation

in class. You can use the photographs you like the most.
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Activity 6
CONCLUSIONS AND REFLECTIONS





c
A healthy 

experience

Introduction
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In 1946, the World Health

Organization (WHO) defined

health as a state of complete

physical, mental and social

well-being. After this mo-

ment, health left being con-

sidered only as the absence

of disease anymore. This

definition recognized a great

variety of elements, which

can influence each other.

Although certain personal

characteristics defined our

health, it is necessary to

understand the role played

by social aspects. In that

sense, the place where we

live can determine quite

often our health level. In the

Casablanca neighbourhood,

risk and vulnerability factors

Isabel Aguilar Palacio

Jacobo Henar Barriga



can be found, but resources to keep and promote our health are

also present.

To be aware of these influences is a key point of our lives. Learning

how to be in contact with our immediate surroundings allow us to

enjoy a healthier life. Bearing this in mind, different aspects of the

Casablanca neighbourhood that can influence our health will be

developed in this chapter.

This didactic guide has been designed for students in the third year

of ESO (Spanish Compulsory Secondary Education) to be developed

in small groups (4-5 students). It can be used in mentoring time or

even in Biology and Geology subject, within the units dedicated to

the health. Health constitutes a crosscurricular topic in our

educational system.

So, the objectives of this didactic guide are:

■ Knowing the elements in the Casablanca neighbourhood that

can influence, directly or not, our health.

■ Developing the students’ in-depth knowledge about their

health, in order to assume an active role regarding to their

environment. This point will allow students to develop healthy

lifestyles.

The activities of this guide can be developed over an hour.

Independent sessions will be required to share ideas. Participation

and attitude will be taken into account in order to make an

evaluation of the project.

Lifestyle is the way of life that reflects the attitudes and values of

a person. These lifestyles can be healthy or involve a risk for our

health.

Activity 1
LIFESTYLES



a. How is our way of life? 

■ Interview a young person (20–40 years old), an old person and

someone in your group. Ask them how often they do these

activities.

Have you found any difference? Write it down.

Are the habits of your partner similar to the rest of the group? Do

you think it is possible to improve these habits?

■ What kind of restaurants exists in your neighbourhood? Try to

find:

• A homemade food restaurant.

• A tapas bar.

• A pizzeria.

What kind of food could you consume in each place? Where do

you think you would be able to:

• Eat a more balanced meal.

• Eat more fat.

• Find a higher variety of food.

• Consume more calories.

■ Give a reason for your answers. Share your answers with the

rest of your group:

• How often do you drink alcohol? Do you consume alcohol in

any special day of the week?

• Do you meet in any public place to drink alcohol? If so, where?
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AGE GO UP PRACTICE
WHICH SPORT

PERSON WALK? DO THEY
AND GENDER THE STAIRS? ANY SPORT?

PRACTICE?

1

2

3



• Which kind of drinks do

you usually consume?

Write down the three

more frequent kinds of

them.

• Apart from drinking al-

cohol, what other kinds

of activities do you do at

these moments?

b. Looking for healthy places

■ Link the different social resources (blue oval) with the activities

which can be developed in them (orange circle). Each activity can

be practiced in more than a place.

Civic Center “Isaac Valero”

Casablanca Unbelievers’ Cultural Association

Casablanca Youth Centre

Neighbours’ Association “Tomás Pelayo”

Cinema circle

Trips

Drawing 

Creative photography

Yoga

Handicrafts 

Literary circle

Talks

Would you like to participate in any of these activities? Why? Which

timetable would you prefer?



■ Take a look at the following photo:

Do you know what this

device is for? Have you

seen them in your

neighbourhood? Where

are they?

Interview someone who

normally uses these

facilities.

Ask what his/her reasons are to use them, how often he/she prac-

tices with them and what his/her expectations are about this device.

The Primary Health Care Centre constitutes the reference point of

health attention within the Casablanca neighbourhood.

a. Getting information

■ Do you know where is your Primary Health Care Centre is? What

is its name? Write down the address and the telephone, and also

the telephone you have to use if there is an emergency.

■ Which services are available in your Primary Health Care

Centre? Mark them with a X. What is their function?

Primary Health Care Office

Nursing Office

Midwife Office

Paediatrician Office

Psychiatrist Office

Emergency Service
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Activity 2
YOUR PRIMARY HEALTH CARE CENTRE



Is there any other service? Write it down.

Which is the schedule of your Primary Health Care Centre?

b. Using the Primary Health Care Centre in a healthy way

There are some situa-

tions when our Primary

Health Care Centre

cannot give us all the

help we need, so we

must be treated in a

hospital. However, in

most cases, we go to

the hospital when is not

necessary. This means

a later attention and a bad use of our health resources.

We are going to introduce three different situations. Talk with your

group partners about the advantages and disadvantages of going

to the Hospital Emergency Service or to our Primary Health Care

Centre.

Situation 1: You are in the swimming pool. Suddenly, you fall down

and your ankle bends. It seems that you can walk, but it hurts a lot.

Situation 2: You have been for a day in bed, with sickness and

diarrhoea. Any time you try to eat something, you feel like you are

going to vomit.

Situation 3: You are with your girlfriend or with your boyfriend and

suddenly your condom breaks.



d
Health economy:

Individual and society

Introduction
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We cannot understand our

present world, its evolution,

crises and challenges, if we

do not manage some basic

economic concepts. The eco-

nomic training involves stu-

dying social realities in order 

to improve them. Economic

principles include a wide

range of topics such as effi-

cient management, rational

use of resources, sustainable

behaviour, responsible deci-

sions making, confrontation

of risks, competitiveness or

innovation, among others.

Integrity, honesty and soli-

darity are values of the Eco-

nomics’ ethical code to carry

out all kind of relations: pro-

fessional, commercial, busi-

ness and personal.

Ana Isabel Gil-Lacruz



International organizations such as the International Monetary

Fund (IMF), the World Bank, the Organisation for Economic

Cooperation and Development (OECD) (for example, PISA 2012

“Financial Literacy Assessment Framework” report), or the

European Economic and Social Committee (“Financial education

and responsible consumption” ECO/297, 2011), have been

recommending the inclusion of Economics as a school subject for

a long time. They do this because acquiring an Economic

knowledge will promote the democratic system, the citizen

participation and the social cohesion.

The General Council of the Spanish Economist Association argues

that the “Economics Portfolio” for Secondary Education should

include topics related to the economic reality, taking into account the

present and future of the society. The subject should adapt contents

to tertiary studies, professional formation and, by extension, job

market. Since 1996, Spanish Compulsory Secondary Education has

considered the inclusion of economical educational units within the

subject named as “Social sciences, geography and history”.

The educational approach of this guide follows previous

experiences, such as a pilot project that took place during the

academic year 2010-2011 in 32 schools centres of 14 Spanish

Autonomous Communities. Around 2,700 students in the third year

of ESO (Spanish Compulsory Secondary Education) took part in the

project with an Economic subject (cooperation agreement of 2009

of the Spanish Commision of Monetary Funds (CNMV), the Bank of

Spain and the Ministry of Education).

In this document, we present a list of activities to analyse daily life

socio-economical behaviours, such as health care and lifestyles,

contextualized in the neighbourhood (this understood as a

community and a place of residence). The program is designed for

senior students of ESO and it might be carried out during the class

hours of related subjects and/or during mentoring hours.

According to the Spanish Economist Association, it is essential to

develop the following competences among our youth:

■ Understanding and managing basic concepts of economic

language.



■ Being able to analyse basic economic relations.

■ Acquiring the ability to describe human behaviour (individual and

social), as well as the implications of political backgrounds.

Among the generic competences we propose, we would like to

emphasize the development of skills related to: communication,

writing, reading comprehension, data collection (searching for

relevant, reliable and objective information), data analysis, results

presentation, discussion and social skills for team working.

Teaching Health Economics among high school students helps

them to take right decisions but it also promotes them to “health

workers”, so they spread healthy behaviours in their social

networks. The ideal age for students to participate in this program

is between 14 and 16 years old because during this age range,

many young people start to experience and consolidate habits

which have a great impact on their health. In fact, young people

often represent a priority target group for preventive health actions.

In this program, young people are the protagonists because they

will receive health messages but they will also act as “leaders”.

They and their partners will interact under the values of “respect,

responsibility and commitment”. Bearing this in mind, this

educative program includes a set of activities to be done in-

dividually or by groups (for example, research about healthy and

risk-taking behaviours).

The students will be free to focus on health topics of their interest,

such as healthy diet and cooking skills, sports promotion or pre-

vention for drugs use or risky sexual behaviours. In addition, the

program will also include some issues related to sexual-affective

education, communication skills, emotional intelligence and gen-

der equality along with social networking and road education. So,

health, welfare and quality of life are interdependent definitions.

The Casablanca neighbourhood offers a convenient framework to

identify lifestyles because there are three residential areas

characterized by different socio-economic backgrounds. Students

will be asked to analyse the lifestyles in the community, paying

special attention to:
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■ Causes (personal option or social pressure).

■ Consequences (negative and positive, present and future).

■ Responsible people (individual, family, community, state).

The following text shows to you the importance of our lifestyles and

their health consequences related to the economy. Read it carefully

and then answer the following questions.

The health state of a person along his life is determined by his genetic
heritage, by a better or worse access to quality health services and by
the influence of environmental elements but also by his own individual
decisions. Smoking, drinking alcohol or not doing physical exercise
contribute significantly to morbidity and mortality patterns in our society.

Although sometimes the negative consequences of risk-taking
behaviours are perceived immediately, as in the case of traffic
accidents under the influence of alcohol or illegal drugs, most of times
these problems do not appear until years repeating unhealthy habits:
heart failure, liver problems or tumours, but also social conflicts or
exclusion.

Promoting a good health state is responsibility of the individual and his
own family, but also of the society. In order to avoid the restriction of the
citizens’ freedom and autonomy, the State often limits public
interventions when negative externalities of individual decisions affect
others, or when the lack of complete information about a product
harmful to health can lead an individual to consume it at so high levels
regarding to the levels he would have consume if he had been given a
perfect information about this product.

Individual decisions may be suboptimal when the individual does not
have all the information about the consequences of his/her behaviours,
but also when there is a strong preference for the present over the

Activity 1
PERSONAL TEXT ANALYSIS



future. The main difficulty is the individual has to take into account future
costs of present actions. And these future costs hardly will have any
impact on the time discount rate, which the present decisions
determine.

Supply side policies have been the most used tools by policy makers in
order to raise future costs of risk-taking behaviours, as well as the
future and present benefits of healthy behaviours. In the past, supply
side polices have been more implement; however, in recent years, more
and more interest has been given to demand side polices.

The most used supply side policies are: special indirect taxes on tobacco
products and alcoholic beverages; subsidies to promote healthy habits
or to encourage a more “healthy” food; changes in regulations to control
the quality of products or to restraint the alcohol consumption on public
streets (the law named as “antibotellón”) and the continuous effort on
fighting against the illegal traffic of drugs, among others.

Typical samples of demand side policies consist on giving information
about the health education. Despite the high public spending invested on
education and informative campaigns aimed at changing individual risk
patterns, it is still unclear under which conditions messages manage to
convince individuals reducing or quitting their risk-taking behaviours.

Author: Ana Isabel Gil-Lacruz. 
Economy and Business Management Professor 

at the Saragossa University.

Define the following terms:

■ Healthy Lifestyles.

■ Morbimortality.

■ Negative externality of individual

decisions.

■ Time discount rate.

Which actions, supply side policies or demand side policies, do you

think are the most effective to promote individual healthy

behaviours? Why?

Regarding the “antibotellón” law, which restrains alcohol con-

sumption on public streets, there might be different points of view:

147

TH
E 

N
EI

G
H

B
O

U
R

H
O

O
D

: H
EA

LT
H

 A
N

D
 Q

U
A

LI
TY

 O
F 

LI
FE



Which is your personal point of view? Write your answer taken into

account the concepts of individual autonomy and freedom along

with social welfare.

In your high school library and/or in that one of your neighbourhood,

the following films, or others with similar contents, could be

available. Choose the one you find the most interesting and 

discuss those sections related to the text above; using you own

words to describe individual health state and community welfare.

HOY DO THEY PERCEIVE WHAT DO THEY PROPOSE

THIS BEHAVIOUR? TO CHANGE THE SITUATION?

Parents

Neighbours

Policemen

Doctors

Policy makers

Supermarkets, 
shop assistants, bars...

Young people

Activity 2
PERSONAL FILM COMMENTS



RECOMMENDED MOVIES:

LOL (Laughing Out Loud)

Synopsis:

Lola is a pretty teenage girl living with her mother Anne, who is

divorced from Lola’s father, Alain. Nicknamed “LOL” by her friends,

Lola has been taking her first steps into teenage romance with a

boy from her class named Arthur. Following the summer break,

Lola’s life becomes complicated when Arthur tells her that he

cheated on her over the summer. Lola decides to break things off

with him and start seeing his close friend Mael. Lola’s friends

seem to enjoy complicating matters even more. Life at home has

also become impossible with her mother, who has no idea about

what “LOL” means. She treats her teenage daughter like a child,

wondering whatever happened to her sweet little daughter. Lola

likes to play her mother and father against each other for her own

advantage, but what she doesn’t know is that Anne and Alain have

begun seeing each other again on the sly.

Juno

Synopsis:

When a teenage girl face an unexpected pregnancy, she enlists the

aid of her best friend in finding to the unborn child a suitable home

in this coming-of-age comedy drama from Thank You for Smoking

director, Jason Reitman. Juno may seem wise beyond her years,

but after sleeping with Bleeker, the pregnant teen realizes how

little she really knows about life. Thankfully, Juno has been blessed

with parents who trust their daughter, and a best friend named

Leah, who’s always willing to help out in a pinch. With a little help

from Leah, Juno soon comes into contact with Mark and Vanessa

— an affluent suburban couple who have been unable to conceive

a child of their own. Mark and Vanessa seem like they would be

great parents, and are eager to adopt Juno’s unborn child. Now, as

teenage Juno face a series of very adult decisions, she will draw on

the support of her family and friends in order to discover who she

truly is, and one bad choice can have a lifetime of consequences.
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The perks of being a wallflower

Synopsis:

Fifteen-year-old Charlie is coping with the suicide of his friend,

Michael. To lessen the fear and anxiety of starting high school alone,

Charlie starts writing letters to a stranger, someone he heard was

nice but he has never met in person. At school, Charlie finds a friend

and mentor in his English teacher, Bill. He also overcomes his

chronic shyness and approaches a classmate, Patrick, who, along

with his step-sister Sam, becomes two of Charlie’s BFFs. During the

course of the school year, Charlie has his first date and his first kiss,

he deals with bullies, he experiments with drugs and drinking, and

he makes friends, loses them, and gains them back. He creates his

own soundtrack through a series of mix tapes full of iconic songs,

reads a huge stack of classic books, and gets involved in the Rocky

Horror Picture Show audience-participation culture. Charlie has a

relatively stable home life, though, with supportive, if distant, parents

to fall back on. Unfortunately, a disturbing family secret that Charlie

has repressed for his entire life surfaces at the end of the school

year. Charlie has a severe mental breakdown and ends up

hospitalized. Charlie’s final letter closes with feelings of hope:

Getting released from the hospital, forgiving his aunt Helen for what

she did to him, finding new friends during sophomore year, and

trying his best one not to be a wallflower. Charlie hopes to get out

of his head and into the real world, participating in life instead of just

watching it fly by.

Billy Elliot

Synopsis:

County Durham, during the endless, violent 1984 strike against the

Thatcher closure of British coal mines. Widower Jackie Elliot and his

firstborn, fellow miner Tony, take a dim view of 11 year-old second

son Billy’s poor record in boxing class, which worsens when they dis-

cover he sneakily transferred to the neighbouring, otherwise girls-

only-attended ballet class. Only one schoolmate, closet-gay Michael

Caffrey, encourages Billy’s desire, aroused by the teacher, who

judged him talented enough for private lesson, to train and try out for

the world-renowned Royal Ballet audition. Only the prospect of a fan-

cy career unimagined in the pauper quarter may twist the father’s

and the big brother’s opposition to indispensable support.



Now, we are going to analyse the different lifestyles adopted by our

classmates. In order to do this, it is required that you reply sin-

cerely to the following questions. The questionnaire is anonymous.

Cut

1. How would you describe your health state during the last two

weeks?

a. good or very good

b. normal

c. bad or very bad

2. Have you drink so much alccohol during the last two weeks?

a. never or almost never

b. sometimes (up to 80% of the time)

c. always or almost always (more than 80% of the time)

3. Do you smoke cigarettes or tobacco?

a. never or almost never

b. sometimes (up to 80% of the time)

c. always or almost always (more than 80% of the time)

4. Do you smoke marihuana?

a. never or almost never

b. sometimes (up to 80% of the time)

c. always or almost always (more than 80% of the time)

5. Do you think your lifestyle is positive for you?

a never or almost never

b. sometimes (up to 80% of the time)

c. always or almost always (more than 80% of the time)
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Activity 3
QUESTIONNAIRE ON LIFESTYLES

✁



6. How satisfied are you with your personal relationships?

a. satisfied or very satisfied

b. neither satisfied, neither unsatisfied

c. unsatisfied or very unsatisfied

7. How satisfied are you with your studiees?

a. satisfied or very satisfied

b. neither satisfied, neither unsatisfied

c. unsatisfied or very unsatisfied

8. How satisfied are you with your current life?

a. satisfied or very satisfied

b. neither satisfied, neither unsatisfied

c. unsatisfied or very unsatisfied

9. How satisfied do you think you will be in tthe future?

a. satisfied or very satisfied

b. neither satisfied, neither unsatisfied

c. unsatisfied or very unsatisfied

10. How do you think you could improve your health state?

✃



We are going to collect the questionnaire’s answers and to analyse

their results. One student will write down the answers in the

blackboard. According to these results:

Select the risk-taking behaviour for the health state which:

• What is the most common risk-taking behaviour among your

classmates? Do you think this behaviour is very dangerous? Why?

• What would you like to change? How?

How happy and satisfied do you finnd your classmates?

Justify your reply. How can we improve our health state?

Taking into account the following list of health topics:

• Sport

• Food and obesity

• Alcohol consumption

• Smoking

• Environment and social network

We divide the classmates into five groups, each one deciding to

focus on one of the topics. We will analyse how citizens live in our

neighbourhood and which are the risky and healthy behaviours

they adopt more frequently. For the fieldwork research, all kind of

recording tools can be used: photo and video cameras, paper and

pen, etc. to show our results. Once the research was finished, we

will gather the main results in the classroom.

The development of this activity is structured through three files:

■ File 1. Data collection.

■ File 2. Reflection on these topics within the classroom.

■ File 3. Presentation of the main results.

153

TH
E 

N
EI

G
H

B
O

U
R

H
O

O
D

: H
EA

LT
H

 A
N

D
 Q

U
A

LI
TY

 O
F 

LI
FE

Activity 4
GROUPS RESEARCH



File 1. Data collection

Walk around the neighbourhood with your group partners and pay

special attention to the differences on your selected topic (sports,

food, alcohol...) among

the three areas: Viñedo

Viejo, Las Fuentes and

Las Nieves:

INDIVIDUAL How do citizens behave?

Do population groups by age, gender and neighbour-
hood behave in a different way?

Do they do this behaviour individually or by groups?

In which neighbourhood areas are these behaviours
more frequent? And less frequent?

Observing people who carry out these behaviours and
people who do not carry out them, who look health-
ier? Why? Are these behaviours positive or negative
for the different population groups? Can we talk of
age or gender differences like, for example, a behav-
iour that seems more positive for women than for
men or for children than for elderly people?

ENVIRONMENT Is the environment a promoter of these behaviours?
For example, by giving to us some facilities. Identify if
these facilities are private (bars, restaurants, gyms...)
or public (squares, libraries, urban bicycle lanes,
green areas, public sport centres...).

Do you find any difference regarding to the neigh-
bourhood area? Do you find any difference between
public and private facilities regarding to the neigh-
bourhood area?

Are the facilities modern or old? If they are degraded,
what do you think the reason is? Are they old or people
have not used them in an appropriate way?



File 2. Reflection within the classroom

Once in the classroom, we will think about the fieldwork research

and the public and private actions that have taken place in the

neighbourhood.
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IMPLEMENTED Think about the environment and the different offered 
ACTIONS options for healthy leisure.

How do you value the facilities? Do you think they are
adapted to citizens’ needs and behaviours?

Which facilities are the best: public or private?

RESPONSIBLES Have you find different behaviours among the different
groups by age, gender and neighbourhood area?

Does everybody have the same options?

If not everybody have the same options, who are the re-
sponsible people of our health apart from us: families,
school centres, health care centres, policy makers?
Detail your answer.

FUTURE ACTIONS TO COLLECT MONEY FROM:

If you were policy makers and you had to invest money in
order to improve the community welfare, which kind of
measures you might adopt?:

Raise taxes on risky products such as tobacco, alcohol and
refreshments?

Raise income taxes according to the people’s salaries?

Raise the prices of public services such as elderly people’s
day centres or sport centres?

Collecting donations

Other options: ...

TO INVEST IN:

Think about people’s needs according to their age, gender
and neighbourhood area. In which sectors would you
invest money?

• Sport Centres; Educative Centres; Health Care Centres;
Cultural Centres

• Private business

• Other options: ...



File 3. Presentation of main results

You have 10 minutes to show your main results of FILES 1 and 2 to

your classmates. You can present your results as you wish (poster,

Power Point presentation, video, blackboard...). Arrange your time

in the following way:

■ INTRODUCTION (2 minutes)

Why have you chosen this topic?

Why is this topic important for young people?

Why is this topic important for children, adults and elderly people?

■ OBSERVATION (4 minutes)

Do you find normal what you have observed? Or do you find it

surprising? Do the observed behaviours sound familiar to you?

Do you also do them? Do your friends and family members do

them?

Have your observed important

differences on behaviours among

the different neighbourhood 

areas?

Have your observed important

differences on behaviours among

the different population groups by

age, gender, income, etc.?

Are you able to observe the po-

sitive and negative consequences of these behaviours? Conse-

quences on social networks, mood, health state, etc.

■ CONCLUSIONS (4 minutes)

Which are the most worrying issues you have observed?

Are better or worse areas in the neighbourhood?

Are vulnerable population groups: men / women, rich / poor,

young / old?

Who is responsible for citizens’ healthy and risk-taking behav-

iours?

Which actions would you suggest to improve your community

welfare?
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Activity 5
EVALUATION BY PAIRS OF STUDENTS

MY WEAKNESSES

I do what my friends want me to
do, even if I do not want to.

I am not motivated with my
studies.

I do not have much money, and
alcoholic beverages are a cheap
way to have fun.

MY THREATS

I do not have many options for
my leisure time on Saturday
nights.

Many people smoke in my
neighbourhood, so I could buy
cigarettes if I wish.

Public places, such as green
areas or squares, are degraded.

In this section, we will learn to carry out a SWOT (Strengths,

Weaknesses, Opportunities and Threats) analysis. This methodology

is used by lots of companies to make decisions, but it is also useful

for individual decisions. We will analyse our lifestyle taking into

account our characteristics (Weaknesses and Strengths) and the

characteristics of our environment (Threats and Opportunities). For

example:

SWOT analysis on my lifestyle



With your closest classmate and taking into account what we have

learnt in this course, please complete your SWOT analysis:

Swot analysis on our lifestyles

MY STRENGTHS

I am good at sports.

I have many friends who are very
different among them.

I am able to get over my troubles
with effort and time.

I am nearly always in a good
mood.

MY OPPORTUNITIES

There is a sport centre closed to
my home.

I receive some quality education.

Casablanca Youth Centre
organizes so many leisure and
cultural activities.

Urban bicycle lanes.

MY WEAKNESSES MY THREATS

MY STRENGTHS MY OPPORTUNITIES



Traslatng our
neighbourhood

for 
everyone





a
My district

Introduction
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Casablanca “My District”

didactic guide has been

designed in order to improve

the in-depth knowledge that

our students have of the

neighbourhood. Neighbour-

hood provides our students

struggles and chances to

develop their identity. This is

very important in order to

integrate the Spanish Com-

pulsory Secondary Educa-

tion Basic Competences,

such as the interaction with

the environment and socio-

civic skills. Because of this,

we begin at the closest con-

text to our students as the

main point to discover these

social contents.

Sara Duplá Prada

María Pilar Gistau Puértolas

Jara Bernués Gavín

Laura Gavieiro Agud

Patricia Atarés Vilas



This guide has been

designed to students in

the second course of

ESO (Spanish Compul-

sory Secondary Educa-

tion) in the framework

of English as foreign language subject. It would be done by stu-

dents in the first weeks of the course, because this allows the

class to enjoy the different activities organized by the Casablanca

neighbourhood associations.

Concerning to this guide aims, after having completed the

exercises, we would like students were able:

■ To differentiate neighbourhood, community and district concepts.

■ To identify and to know the public services and the activities

available in the Casablanca neighbourhood.

■ To use some vocabulary related to the addresses within the

Casablanca neighbourhood.

■ To write an e-mail asking for institutional information.

■ To compare current neighbourhood characteristics with those of

its past, by asking for these changes to the elderly people.

This didactic guide has been developed to be done in class during

two sessions related to the city topics. Extra time will be

requested in order to visit the district and write a short fieldwork

report as it is going to be necessary in some activities, such as the

exercise number eight.

At the end of these activities, students will write a “one minute

paper” to evaluate the activities proposal and the knowledge they

have obtained.



Look at the pictures and discuss what they are. Answer the

following questions:

What do these pictures have in common?

Why do you think your district is called “Casablanca”?

Do you like living in your district? If you don’t live in Casablanca, do

you find it different from your own district?
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Activity 1
CASABLANCA?



Neighbourhood, area, district, suburb. Find the definition for every

word. What is the word definingg Casablanca? What is the transla-

tion for these words? (district, neighbourhood, area, suburb)

1. District a) a district or community within a town or city

2. Neighbourhood b) an area of a town

3. Area c) an outlying district of a city, especially a 

residential one4. Suburb

d) a region or a part of a town

What is the word that defines Casablanca?

Activity 2



Reading: Historical Casablanca. Read the following text:

With a 10,000 residents’ population, Casablanca is one of the fifteen districts
in Saragossa. It is located in the southern area of the city between the districts
of “Romareda” and “Valdespartera”. Despite there are many famous places
called “Casablanca”, its name goes back to the white houses (Casas blancas)
built next to the Aragon’s Canal Imperial locks.

Although it is part of Saragossa, its location on the right side of the canal crea-
tes an atmosphere of village. One of the oldest parts of the district, “Las Nie-
ves”, started to be built in the 60s and it was very innovative for the time.

Regarding to the different districts in Saragossa, this is not a highly populated
area. However, it is one of the most multicultural areas. Thanks to this, it has
a very mixed population with very different ages, races, genders and religions.
We can find a very wide range of shops and bars, from the most traditional to
the most modern elements like the tram coming from the furthest cities.

There are three main areas in the district: the industrial area, the old town
and the residential area. People started to move to the Casablanca’s old town
because of the work in the new factories. Nowadays, these first residents live
together with the new immigrants. Moreover, there is a new neighbourhood
with detached houses and with an upper middle class population.

Among its services, Casablanca offers two of the most important sport centres
in Saragossa (Stadium Casablanca and Olivar), the military hospital and three
private schools (Rosa Molás, Montearagón and Sansueña)... and much more!

In short, Casablanca is a great place to live in!

Say if these sentences are true or false:

• Casablanca is located in the Northern of Saragossa

• Casablanca is a village

• Casablanca is only an upper class area

• Casablanca’s old town is called “Las Nieves”

• Casablanca has a China Town district

• There are three state schools called Rosa Molás, Montearagón

and Sansueña

• Casablanca has two sport centres and they are very relevant in

Saragossa
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Activity 3



Don’t miss them... Identify the buildings in these pictures. What

are they used for? What kind of peeople goes there? How many of

these buildings have you used up to now?

Activity 4



Writing an e-mail to the Casablanca’s Cultural Centre. Go to the

cultural centre of your district annd ask for the activities they offer.

Make a list with those you find interesting.

After visiting the Casablanca’s Cultural Centre, you may have found

lots of interesting activities. Choose one of them and write an e-mail

to ask for it.

Casablanca: How was it? How is it? Many things have changed in

Casablanca in the last 50 years. Ask your grandparentts or the

elderly people in the park how the district was so many years ago

and compare it with how it is today. Write at least 5 differences:
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Activity 5

Activity 6

HOW IT WAS __________________ __________________ HOW IT IS



Here you have a map of the district of Casablanca. Give your

friends the addresses to go from one pllace to another.

Saragossa’s old town is plenty of shops and the University is there

as well. How cann you indicate the way to Saragossa’s old town?

Use what you know about public means of transport.

• From Fanlo Street to Paseo de la Independencia.

• From your district to Delicias Coach and the train station.

• From Vía Ibérica to the Airport. The bus to the airport stops at

“Puerta del Carmen”.

Activity 7



Taboo! Now it’s time to play Taboo! Make groups of five students.

You have to make cards with this fformat:

One minute paper:

What new stuff have you learnt from Casablanca?

What are the activities you liked the most / the least?

Would you like to know more about something in

Casablanca? About what?
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Activity 8





b
The suburbs 

of Casablanca
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Clara Arregui Sancho

Yasmina Bernat Ortells

Elena Chacón Ruiz

Catherine Dolan

María Jesús Horno Graus



Read the following text about Casablanca

In the seventeenth century, Casablanca was located outside of
Saragossa. It was a dry and sterile region, so when King Carlos III
appointed Ramón de Pignatelli to build the
Aragon’s Canal Imperial to bring the
water to the region, people laughed and
didn’t believe it.

But finally, the Canal Imperial was built
and Aragón became a wet region and
could do some business with other re-
gions. Pignatelli built the  Fuente de los
Incrédulos for the people who didn’t
believe in his project and engraved a Latin
phrase on the fountain: Incredulorum
conviction et vicatorum commodo.

Choose the correct answer:

1. What did the landscape of Casablanca look like until the Canal

Imperial was built?

a) Dry b) Wet c) Rocky

2. Who ordered the construction of the Canal Imperial?

a) Felipe II b) Carlos III c) Ramón de Pignatelli

3. The phrase Incredulorum conviction et vicatorum commodo

comes from:

a) Ancient Greek b) French c) Latin

Activity 1



Write an essay (90–150 words) about your visit to the Canal

Imperial and explain why you think it is so important to take care

of our natural heritage.
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Activity 2



Replace the letters in the circles to make the names of ten

different kinds of places in Casablanca..

Activity 3



PHOTO GALLERY

Take photographs of the following places around your suburb:

• Hospital • Park

• Stadium • Post office

• Bank • Youth centre

• Library • Canal

• Bookshop

TEAM B

Work with a partner from team B. Look at photo B and prepare 

5 or 6 questions about the photo you are looking at. For example:

Is there a church? How many buildings are there?

You and your partner will have to work with a pair from the other

team. Don’t show them your photo yet. When your teacher tells you

to, exchange photos. You are going to look at the photo for ONLY 60

seconds and you are going to memorise as much as possible.

Then, you will give your photos back and take turns to ask and

answer the questions you have prepared.
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Activity 5

Activity 4



TEAM A

Work with a partner from team A. Look at photo A and prepare 

5 or 6 questions about the photo you are looking at. For example:

Is there a church? How many buildings are there?

You and your partner will have to work with a pair from the other

team. Don’t show them your photo yet. When your teacher tells you

to, exchange photos. You are going to look at the photo for ONLY 60

seconds and you are going to memorise as much as possible.

Then, you will give your photos back and take turns to ask and

answer the questions you have prepared.



Crazy Quiz: Answer the following questions and test your knowledge!

1. What is the biggest housing development in Casablanca?

2. Which famous singer comes from Casablanca?

3. What is the most famous park near by Casablanca?

4. In which part of Casablanca is the Super Mario Bros Vial?

5. What is the highest building in Casablanca?

6. How many seats are there in the Civic Centre?

7. What is the name of the Public Library?

8. What is the most important stadium near by Casablanca?

9. Where can you go swimming in Casablanca?

10. Where could you find the City Council?
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Activity 6

KEY ANSWERS

1.Monte Canal
2.Amaral
3.“The Big Park” / José AntonioLabordeta
4.Arcosur
5.La Cámara de Comercio
6.100 seats
7.Public Library Jesús M.ª Alemany Briz (Casablanca)
8.La Romareda
9.Stadium Casablanca
10.1, Viñedo Viejo street





c
Bilingual guide:

English and French

Introduction
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We live in a multicultural

world where language 

learning acquires a greater

importance. In Spanish soci-

ety, the authorities became

aware of the foreign lan-

guage importance in the

eighties, with the arrival of

the democracy. Nowadays,

the educative institutions

promote the acquisition of

competences in other lan-

guages, from the closest

context of the student, in an

explicit way.

For this reason, this didactic

guide aims to give to the

students the chance to

develop those competences

from the context where they

live: their neighbourhood. It

Regina Mónaco Martínez

Amalia Pueyo Villas

Sara Tomás Hombría

Carolina Valero Monreal



is interesting that students know and communicate correctly with

their closest social resources. We often do not care of the public

and private services located in our community. In that sense, the

establishments we have chosen are closed to the students and

they are very likely to be used, at some point, since they are part of

their everyday lives.

We are also interested in looking for the installation and the

development of these resources inside the neighbourhood with the

students: how they evolve, which strategies they share, how they

are adapted to the new needs and languages of their new

population and which future projects they have.

At the same time, the acquisition of a new vocabulary and

expressions in other language will be very useful for them in

different social contexts, in their academic training and their

personal development. As they will discover after doing the

activities we have planned for them, the communication and

knowledge of other languages are essential in our contempo-

raneous society.

At last, but certainly not least, we think that one of the main

objectives of this didactic guide and of language learning, in

general, is the autonomous work done by the students, respecting

the work of the other partners and also, in this case, the one

carried out by the neighbourhood. And finally, we also want the

students to learn and collaborate by groups.

The teaching proposal we are going to present can be developed by

the English and the French department and it is designed for

students in the fourth year of ESO (Spanish Compulsory Secondary

Education). We have chosen this group because fourth year

students are mature enough to organize themselves in groups and

perform easily outside the classroom, with autonomy and personal

initiative. Furthermore, we think that they have a good level of their

second language, English or French, to carry out this activity.

The objectives we propose are:

■ To value the importance of a second language in its social

context, as well as the collaboration among partners.



■ To be able to write a critical reflection in another language.

■ To learn new terms and expressions which allow students to

develop the questionnaires in the second language they will have

to do in the different centres of the neighbourhood.

■ To know and to communicate correctly with the public and

private resources of the neighbourhood.

We will divide the class into groups of four students. Every group

will choose one of the services from the neighbourhood:

• Health Care Centre

• Restaurants / Bars

• Shops

• Library

• Sports Centre

• Civic Centre

■ Look for some terms related to these services in the foreign

language you are studying. This activity will be done at home.

■ During the class, teachers will give to you the following list of

useful expressions in a foreign language to be used in these

contexts. You must select those expressions you consider the

most appropriate for your establishment. Some of them could be

used in different contexts.

■ Later, the gathering of the information will be done in class with

the vocabulary you have found.

■ All this vocabulary will be used later in the role play activity.
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Activity 1



Have you booked?

Could you bring me the bill, please?

If the problem continues make an appointment in...

Yes I have an appointment at... with...

Have you got a menu in English?

Do you have a table for 4?

How can I get my library card?

You must return it in...

Do I need to bring my own material?

How much is it?

What time do you open or close?

Is it free?

What’s wrong with you?

Do you have an appointment?

How can I apply for a course?

How long can I keep the book?

I would like...

It suits/fits you

I would like my steak...

What courses do you offer?

Take a... every... hours during... days

Can I help you?



Si le problème continue, prends rendez-vous chez...

Est-ce que vous avez une table pour 4 ?

J’aimerias...

Oui j’ai un RDV à 14h avec...

Il faut rendre le document avant...

L’addition s’il vous plaît.

C’est combien ?

Prennez cette... chaque heure pendant...

Que dois je faire pour obtenir ma carte ?

Qu’est-ce qui vous arrive ?

Je peux vous aider ?

Quels cours vous offrez ?

Vous avez une reservation ?

Vous vez un RDV ?

Je voudrais mon steak...

C’est gratuit ?

Ça vous va

Je dois apporter mon materiel ?

Vous avez le menú en français ?

Quel est le délai d’emprunt ?

Quels sont vos horaires d’ouverture ?

Que dois je faire pour m’inscrire ?
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Fill in this table with the terms you have found related to the place

you have to get information about.

For instance, if you must look for a useful vocabulary to use in a

hospital try to find out, on your own, how we could ask for a vaccine

in English. A sample of this would be: vacuna - vaccine - vaccin.

By using the vocabulary and expressions you have found, create a

dialogue which can take place in an everyday life situation in your

establishment.

PLACE VOCABULARY TRANSLATION

LIEU VOCABULAIRE TRADUCTION

Hospital
Hôpital

Recreation Center
Centre civique

Library
Bibliothèque

Shops
Magasins

Restaurants
Restaurants



During the survey and the visit to the establishment process, pay spe-

cial attention to the signs, posters and adverts... within the neigh-

bourhood. You must take photos where words in other languages or

objects related to English or French speaking country can be read.

These are some of the questions you can ask to the people in

charge from the different establishments you are going to go to.

You can include some others you find interesting according to the

topic of the English language. Cheer up!

■ How many employees of this establishment speak another

language apart from Spanish? Which one?

_________________________________________________________________________

■ How can they speak with the customers who do not speak Spanish?

_________________________________________________________________________

■ Do you think it is important to speak another language? Which

one would you choose?

_________________________________________________________________________

■ Does the establishment have some documents available in other

language?

_________________________________________________________________________

■ Do you think the Casablanca neighbourhood is adapted to the

multiculturalism? How could it be improved?

_________________________________________________________________________

These questions could be useful for your final project.

■ When did he/she set up this business?

_________________________________________________________________________

■ Which significant changes have been produced? Has it had the same

owner since the beginning? Have any services been modified?

_________________________________________________________________________
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Activity 2
SURVEYS AND PHOTOGRAPHS



■ How many people work there? Are all of them Spaniards?

_________________________________________________________________________

■ Type of customers who go to this centre. Has the number

increased or decreased? Are they middle class, upper class or

low class?

_________________________________________________________________________

■ Future perspectives. Is there any future project?

_________________________________________________________________________

In this card you can write down comments, stick some pictures

you have taken or put notes you have wwritten down about

interesting objects and aspects you have found in English or

French within the neiighbourhood.

For example, if you have gone to a restaurant and you have taken

any photograph of the menu or of any dish or product in English or

French, you can put it in this part of the project.



Time has come to put into practice everything you have learnt in

this course. A role play where all students will show the acquired

skills during the development of the activities above will be done.

We are going to perform fictional situations that allow us to use the

vocabulary we have learnt so far.

Some of the students will be the employees of services and the

other ones will be the customers who use the products offered by

these establishments.

The pictures you may have taken on the objects or documents

written in English or French in the Casablanca neighbourhood will

be shown.

In this session, the final project in English or French will be done.

You must reflect individually on the survey and come to some

conclusions about how the neighbourhood has adapted itself to the

new linguistic reality, what would you improve in the establishments

you have studied related to languages and which your opinion is

about the importance of languages in the social interaction. Include

all the cards and documents you have found in a dossier with your

final reflection in a foreign language: English or French.

Gathering information’s session will be done in class to allow you

to express in an oral way your opinions and possible proposals,

which could be carried out with the aim of making our neighbour-

hood a more competent place open to the communication in 

different languages.
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Activity 3
ROLE PLAY

Activity 4
FINAL PROJECT
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We, the authors of this di-

dactic guide, are secondary

school teachers specialised

in French as a foreign lan-

guage. That is the reason

why we think it would be

interesting to develop the

“French culture” topic in the

Casablanca neighbourhood.

What motivated us to choose

this topic was that the devel-

opment of foreign languages

in Europe is a topic becoming

more and more important,

and also more necessary

within the labour market

each day.

But how do people relate it,

practise it in their everyday

lives, at home or in their

d
The French 

culture

Introduction

Inés Gracia Tabuenca

Laurane Jarie

Cécilia Emery

Julia Aranda Gracia

María Izuel González

Estíbaliz Sancho Lavilla



neighbourhood? Discover how another culture “lives” or “exists” in

their own neighbourhood may be very useful and entertaining for

the students.

We decided to analyse the different aspects of French culture

which may be present in the neighbourhood; for example: the

products, the vocabulary or the language knowledge according to

age and gender. All this information is provided in order to make

easier the integration of a neighbouring culture in our own. But it

also encourages an awareness of European culture and the idea of

European citizens, not only Spanish or French citizens.

Our aim is to bring our students closer to French culture,

especially in the Casablanca neighbourhood. We want them to be

interested in the French language and discover its origin in the

neighbourhood in a didactic way.

Through the four activities we propose, we have tried to awake the

curiosity of students in the third year of ESO (Spanish Compulsory

Secondary Education), by suggesting them to visit the neigh-

bourhood and by making them aware of scientific methodology

(interviews, graphics, data analysis). We also want to give them a

general and specific knowledge of the French culture. The

common objective of these activities is that students learn about

another culture, that they deal with themselves in the neigh-

bourhood and that they become aware of the fact that this culture

is more alive than what they think. Studying this culture will enrich

their knowledge of their own neighbourhood.

■ Instructions: You will have to go to a shop (see the list) in the

neighbourhood and look for French products (five products) in

groups of five students.

■ Before going, choose a shop from one of the following cat-

egories: Pharmacy, Butcher, Bakery, Supermarket (Cheese /

Sauces / Wine...), Market.

Activity 1
FRENCH PRODUCTS IN CASABLANCA



■ You can use the following “table of products” to help you. Here

you have an example, written in blue, for helping you to fill it in:

Table of products:

■ After completing this first part, you will have to place the

products in their place of origin in France (use the big map). Use

the number assigned to each product in the first column of the

table (example: Les Bêtises de Cambrai / NORD).
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PRODUCT TYPE/SHOP PRICE NAME
PLACE OF ORIGIN

IN FRANCE

1) Food Mercadona 3,50 € Quiche Lorraine

1)

2)

3)

4)

5)

Les bêtises de Cambrai

PRODUCT TYPE/SHOP PRICE NAME
PLACE OF ORIGIN

IN FRANCE



■ Instructions: In groups of two students, interview fifteen people.

To carry out this activity you will have to go to the Casablanca

neighbourhood and interview people belonging to different age

groups (50–70 years old, 40–50 years old, 30–40 years old, 20–30

years old and 12–20 years old) several questions: how old are they,

their gender, what have they studied, if they have studied French,

for how long, in which courses, if they have continue studying it or

using it at the university or at work, if they (still) have any notions

of it (speak it or write it).

Activity 2
RESEARCH IN MY NEIGHBOURHOOD: AN INTERVIEW



■ You can use the following “research table” to help you. Here you

have an example, written in blue, for helping you to fill it in:

Research table:

193

TR
A

SL
AT

IN
G

 O
U

R
 N

EI
G

H
B

O
U

R
H

O
O

D
 F

O
R

 E
VE

R
YO

N
E

STUDIED HOW WHICH WORK/
AGE GROUP AGE SEX STUDIES NOTIONS

FRENCH? LONG? COURSE UNIVERSITY

45-50 47 F Business Yes 4 years School Yes Yes
years old Management

12-20 15 M ESO Yes 3 years ESO – Yes
years old

STUDIED HOW WHICH WORK/
AGE GROUP AGE SEX STUDIES NOTIONS

FRENCH? LONG? COURSE UNIVERSITY



We will calculate in class the total and the average results of the

data found in the columns marked in orange. We will put them in

the following table:

How to calculate an average: AVERAGE = all the added observed

values / the number of observations. Example: = (7 + 5 + 3) / 3 = 15

/ 3 = 5

Now fill in the following graph with the data you have collected andd

answer the questions:

• Which age group has studied French the most?

Example: the 30–40 years old age group (to give your answer,

you have to use the average calculated in class). What French

knowledge do they have?

• For how many years did the 112–20 years old age group study

French? Use the average.

AGE GROUP SEX
STUDIED HOW

FRENCH? LONG?
NOTION

TOTAL

AVERAGE

WOMAN MAN

SEX

Y
E

A
R

S



■ Instructions: First of all, you will have to do some researching

work at home. Ask the people in your environment if they have

learned French; and if so, do the following questions:

• Why did you learn French?

• What were your motives / expectations?

• Did you like the learning of this foreign language or not?

• What words do you remember? Were those words used in the

neighbourhood? If so, which are they? And which words from

the neighbourhood you live in can you associate with them?

■ Instructions: Secondly, by using the results of the research

carried out at home, write about the ideas you have obtained.

■ Instructions: Lastly, each of you will have to make a presentation

of your conclusions to the rest of the classmates.
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Activity 3
TRACES OF FRENCH VOCABULARY IN THE NEIGHBOURHOOD



Part No. 1

La France La Région

Le quartier:

Activity 4
SPAIN – FROM THE COUNTRY TO THE NEIGHBOURHOOD

LA FRANCE SE DIVISE EN RÉGIONS LES RÉGIONS SE DIVISENT EN DÉPARTEMENTS

L’arrondissement est la 
circonscription administrative 
dans la ville. 
Paris a 20 arrondissements.

Partie d’une ville : Les
artistes ont fréquenté le
quartier de Montmartre

Partie de la ville où l’on
habite : Il y a deux bonnes

boulangeries dans mon
quartier. J’habite à un
quartier très calme.

L’Île-de-France est une région du nord

de la France où se trouve la ville de Paris.



La rue:

■ Instructions: Complete the phrases with the studied vocabulary:

• La France compte 22 _______________________ .

• Chaque région est divisée en quelques _______________________ . 

• Paris est la _______________________ de L’Île de France. 

• Paris a 20 ______________________________ .

• Dans mon _______________________ il y a beaucoup de parcs.

Part No. 2

Spain is divided into 17 Autonomous Communities.
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le trottoir : la partie réservée La chaussée : l’espace réservé 
à ceux qui sont à pied aux voitures

le caniveau : l’espace entre le piéton : celui qui est à pied
le trottoir et la rue

An Autonomous Community is a
territorial entity which, within the
Spanish Constitution, has
autonomous legislation and
executive powers with its own
representatives. Spain has 17
Autonomous Communities. Ours is
Aragon.

Province

A province is a territorial division of
Spain, recognised by the Spanish
Constitution. In Spain, there are a
total of fifty provinces.

The Autonomous Community of
Aragon has three provinces: Huesca,
Saragossa and Teruel.



We are going to study the province of Saragossa. This province has

many towns and cities. The city of Saragossa is the capital of the

province. There are so many neighbourhoods and districts within

the city. Saragossa has about fifteen neighbourhoods.

Let’s focus our attention on the Casablanca neighbourhood.

■ Instructions: Answer the following questions using the

information above:

1. What is the equivalent in French of “neighbourhood”?

2. What is the equivalent in French of “district”?

3. What is the equivalent in French of “province”?

4. What is the equivalent in French of “Autonomous Community”?

5. What is the equivalent in French of “capital”?

■ Instructions: After studying the vocabulary, you will have to write

in French a brief description off the Casablanca neighbourhood

according to its location.



Coexisting
with the

diversity
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Stereotypes, roles 
and gender bias

Introduction

Throughout history, the dif-

ferent attitudes we develop

towards others depending

on their gender have deter-

mined the place of such per-

sons in our society, as well

as their status. These atti-

tudes have been traditional-

ly discriminatory to women,

leaving them in a marginal

position on some jobs, occu-

pations and rights respect-

ing to men.

Since so many years, there is

a tendency to correct these

inequalities from some

groups defending equality

and from both the legislature

and the judiciary. However,

those sexist attitudes are

still present in the population

Miguel Cañete Lairla



in general and especially among the elderly people, who do not

abandon traditional gender roles and continue — in a more or less

explicit way — expecting certain behaviours from men and women

based on the gender.

One of the areas in which we can assist to the use of these gender

stereotypes is the advertising. Many of the adverts, both major

trademarks and small businesses or shops, use stereotypes by

emphasizing this way some

gender roles that still survive

in our society, in our neigh-

bourhood.

The overall objective we want

to reach with this didactic

guide is to make students in

the fourth year of ESO (Span-

ish Compulsory Secondary

Education) aware of these

issues. Such awareness will

part from their personal and

community experience, from different sessions organized in tuto-

rial schedule. We should not forget that education for equality is

one of the crosscutting themes of our educational system.

The operational objectives making up this work are:

■ To clearly differentiate the concepts related to group discri-

mination: roles, stereotypes, gender bias and discrimination.

■ To differentiate the concepts of sex and gender and discuss their

dependence or independence.

■ To detect gender discrimination appearing in commercial

advertisements in the neighbourhood.

■ To check if sexist attitudes exist among the people in the

neighbourhood and if there are differences depending on the

age.



Read the text carefully and answer to the questions listed below in

your own words:

There are three main interpretations from different areas according to

the relationship between sex and gender (Marcuello & Elósegui, 2002).

Sex / gender identity: traditional male chauvinism

According to the first interpretation which would match the traditional

male and female roles (Velasco, 2009), biological sex would determine

psychological identity and social behaviour of each individual, establishing

the power qualities as belonging to the males — strength and properties

possession —, and the subordination qualities as belonging to the

females — delivery and passivity. The relationship between the members

of the couple is subject (male) and object (female). The only possible

realization for women is the motherhood caretaker. Gender has no place

in this conception as it does not introduce any additional quality since all

of different characteristics are genetically determined. It is named

patriarchal system.

Independence between sex and gender:: radical feminism

Although several forms of feminism postulate concepts greatly disparate

throughout the ages and even among the different currents today

(Burgos, 2010), the root of them all postulates the independence between

sex and gender, the equality in rights and duties, social behaviours and

beliefs on the psychological notion. From radical feminism (Millet, 1995),

the origin of the women oppression is considered to be the patriarchal

system and proposes a sexual revolution to bring women to occupy

positions that men have traditionally occupied. Opposite to the previous

position, sex is what does not introduce any differentiating quality and

roles and individual positions are determined by the adoption of an own

psychological conception independent of the biological sex.

Relationship between sex and gender: equality in the difference

Other current feminists’ theories, such as cultural feminism (Rich, 1996)

or feminism of difference (Muraro, 1998) make a separation between
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equality in rights and opportunities for men and women on the one hand,

and difference in qualities and characteristics of gender on the other

hand. There is some interdependence between sex and gender that have

a great importance: It recognizes that some of the cultural roles and

social stereotypes have some biological roots and are not only a cultural

construction, by paying attention to a distinctive quality: The female

mothering ability or the male parenting ability. These roles are

irreplaceable, complementary and not interchangeable.

The question, as Butler says (1998), is that sexual difference does not

become an element that restricts dichotomously gender identity by

forcing a heterosexual context, but to recognize the existing complexity

of gender differences without punitive consequences.

The proposals of radical feminism make a big mistake when thinking that

equality is the freedom of women, a sexual freedom understood as

liberation from the biological. This continues to be ingenuity since, said

somewhat crudely, we must live with our chromosomes. Breaking up

with the biological aspect does not release women, nor men. It is an evil

path leading to the pathological. The same can happen to the male when

it does not contribute in his own life or in the women’s harmony between

the given and the acquired stuff, in those areas in which there should be

a continuity in both functions (Marcuello & Elósegui, 2004, p. 475).

A new interdependence sex-gender relationship, which builds the subject

in the intersubjective position, is nowadays proposed. That is done once

abandoned the traditional interpretation of the patriarchy’s sex-gender

identity, in which biological sex determines automatically a hierarchical

subordination of women regarding to the respect towards men. That is

also done once rejected the conception of independence between sex and

gender postulated by radical feminism. This relationship sex-gender

without identity between the two concepts raises equality in difference, a

private and public concurrency:

If genders are necessarily male

or female, the functions cultural-

ly attributed to each sex may be

exchangeable in some way.

Although the gender in any of its

dimensions is based on biologi-

cal sex, many functions or the

distribution of the tasks consi-

dered at one time or another own

feminine or masculine are com-

pletely random and exchangea-



ble, and having no biological basis. As well, the bio-psychosocial per-

spective is based on the system subject-sex-gender. There, sex belongs

to the biological, with their anatomical, physiological and genetic deter-

minants, while gender is the combination of the psychic and the social

sphere. This is the psychosocial, with its psychological and social deter-

minants.

In this way, the sexual characteristics of the body are reconstructed and

they can change within the socialization process and also redefined

themselves in the psychic reality. “This way goes from the biological

female / male to the social women / men names and to the psychic

femininity / masculinity definitions” (Velasco, 2009, p. 136).

1. Define the following terms:

Sex: __________________________________________________________________

Gender: ______________________________________________________________

Roles: ________________________________________________________________

Stereotypes: _________________________________________________________

Gender bias: ________________________________________________________

Discrimination: _____________________________________________________

2. In the text, three points of view about the relationship between

sex and gender are shown. Can you identify them? Propose a

debate by arguing about the three points of view and try to reach

an agreement with your partner about which of them is the

most appropriate and why.

3. Which of the three points of view do you think is the most

common among those who surround you? Do you think there

are differences between what women and men think about it?

Do you think there are differences between what elderly people

and young people think on it?
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Some pictures of commercial product advertisements are shown

below. Watch them carefully and answer the questions.

Activity 2

Picture 1

Picture 2 
(A new generation of pots and pans for a new generation of women)



For each one of the pictures above, answer these questions:

1. Do you think they have any sexist content? Why?

2. Which kind of stereotype or gender bias underlies this sexism,

if any?

3. Do you agree with this stereotype or do you think it is something

that should change?
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Picture 3

Picture 4



1. See these photographs1 taken in sports track in the district of

Casablanca. How do you explain the differences?

We have taken this photo in the neighbourhood’s park. What

kind of picture would you place next to it as an example of 

non-sexist behaviour for caring after the children?

We will perform together a mural with our pictures of the

neighbourhood. In order to do this, each one will bring two

pictures. One of them corresponding to some sexist behaviour

and the other one, from the egalitarian point of view.

Activity 3

1. Photographs taken by Maribel Poc.



2. Look for two adverts in the district you consider sexist. Note the

contents of the language and its expression, as well as the

pictures. Answer, for each one, the questions in activity 2. We

suggest you start with this couple of samples obtained from a

pharmacy in Casablanca.

3. The access to some jobs is changing, and we find that men and

women perform different kinds of activities in a same way.

However, certain differences still remain (prestige, salary,

performance). The following pictures correspond to a kitchens’

advert in a neighbourhood store. Say how marketing strategy

changes based on the gender of customers.

Information provided in each advert:

• Natalia, 37 years old, supermarket cashier: “I wanted a cheap

kitchen and it cost 18,000€. I have got it by 3,000€ at

cocinas.com”.

• Karlos Arguiñano, chef: “How I really enjoy cocinas.com! Log

in and choose yours”.
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4. Visit the shops and businesses you have easy access to and 

find out or ask how many men or women are working in 

them: supermarket cashiers, car mechanics, hairdressers,

secretaries, managers, etc. Write it down in your class note-

book.

a. If you find gender differences, that means, that workers in

any kind of trade or business are mainly of a given sex, do

you think this is sexism? Give some reasons for your answer.

5. You will find a questionnaire below (taken from Pozuelo, 2010)

in which a series of statements appear. Ask for it to a group of

young people and a group of elderly people, men and women

from the neighbourhood. At least, you have to interview three

people of each kind: three young women, three young men,

three old men and three old women. A full questionnaire per

person (two parts) will have to be carried out.

a. Check if there exist any difference between young people and

adults, and between men and women. Talk about them.

b. Do you think this is due to the gender stereotypes that keep

on our society or are they genetic differences inherent to

each sex? Which of the statements do you think it’s a

stereotype and which one not?



Questionnaire2

Part 1: Now we are going to present you a list of people’s

descriptions. We want you to tell us if you think that the person

described is a man, a woman, or if it could be either of two:
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2. In the part 1 of the questionnaire it is sexist to answer with “man” to the 2, 5,

6, 7 and 10 items and to answer with “woman” to the 1, 3, 4, 8 and 9 items. In the

part 2, all of the “I agree” indicate sexism.

MAN WOMAN
EITHER 

OF TWO

1. A PERSON WHO OBEYS, WHO CARRY 
OUT WHAT THE OTHERS SAY

2. A PERSON WHO MAKES A LOT 
OF SPORT

3. A LOVING PERSON

4. A PERSON THAT LIKES PEOPLE SAY 
TO HIM/HER NICE THINGS

5. A PERSON WHO HAS MUCH GENIUS

6. A PERSON PREPARED TO LEAD 
AND DIRECT THE OTHERS

7. A BRAVE PERSON, THAT TAKES RISKS

8. A COMPREHENSIVE PERSON

9. A TENDER PERSON

10.AN AGGRESSIVE PERSON



Part 2: Frequently we can hear some statements about men and

women. What is your opinion regarding to which we offer to you

here?

I AGREE
I DO NOT 

AGREE

1. IT CORRESPONDS TO MEN TO MAKE 
IMPORTANT DECISIONS

2. MEN ARE MORE INTELLIGENT THAN WOMEN

3. THE NATURAL PLACE OF WOMEN IS HOME

4. THE MOST IMPORTANT THING FOR 
A WOMAN’S SUCCESS IS THE BEAUTY

5. THERE ARE SOME KINDS OF WORK 
THAT ONLY MEN CAN MAKE

6. WHILE CHILDREN ARE SMALL, IT IS 
CONVENIENT THAT THEIR MOTHER DOES NOT 
WORK OUTSIDE HOME

7. MEN USUALLY DRIVE BETTER THAN WOMEN

8. WOMEN ARE MORE ORDERED 
AND ORGANIZED THAN MEN

9. MEN ARE MORE SKILLED WHEN IT COMES 
THE TIME TO HANDLING INSTRUMENTS 
AND ARRANGE THINGS

10.MEN MUST NOT CRY



Answers’ table

With the results you have obtained, make up a table like the fol-

lowing one:
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Item
Number of Number of Number of Number of Total

young women young men old women old men per item

SEXIST BEHAVIOURS

1.1

1.2

1.3

1.4

1.5

1.6

1.7

1.8

1.9

1.10

2.1

2.2

2.3

2.4

2.5

2.6

2.7

2.8

2.9

2.10

TOTAL



Finally, we will make a debate in class about the work you have

done. First, answer the following questions individually. Then, we

will gather our ideas together with the rest of the classmates.

1. Does the advertising influence the people’s opinion concerning

to the gender? Appreciate the positive or negative aspects of

this influence.

2. Are traditional gender roles

suitable for the coexistence

and the people’s respect?

How should be the roles that

we have depending on our

gender in the present day?

3. Do you think that the tradi-

tional perspective on the ste-

reotypes of men and women

is influencing gender vio-

lence? What can be done to

try finishing with this social

trouble?
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The current state of economic

crisis, together with the social

instability and concerns about

the future, are increasing

prejudices against the

immigrant population in our

society. This didactic guide

deals with the immigration

topic in order to make the

students aware of their own

culture, considering that

tolerance and solidarity result

from awareness. We also

consider education as a

necessary step towards tol-

erance, harmonious coex-

istence and intercultural

education in order to prepare

students for the cultural

diversity which exists today

and the importance of

cultural integration.

Sonia Aragüés Aznar

Reyes Blecua Galindo

Eva Brinquis Serrano

María Cuello Sánchez

Silvia Dilla Vidal

María Galán Sánchez

Roberto Gimeno Pérez

b
Immigration

Introduction



Given that our project requires students to obtain information by

themselves within the neighbourhood, we think it should be carried

out by students in the third year of ESO (Spanish Compulsory

Secondary Education) or by groups enough mature and autono-

mous, who can move around the neighbourhood in a respectful

and responsible way. The activities will be done during mentoring

class time, in 4 or 5 sessions, although it should be considered that

certain fieldwork activities will have to be carried out in the outside

school hours and after revised in class.

The working program integrates these suggestions:

■ Information research on immigration outside the neigh-

bourhood: history, evolution of immigration, etc.

■ Information research on immigration directly affecting the

neighbourhood: shops, businesses, relationship with neigh-

bours, integration or isolation.

■ Role changing games done in class in order to make students

aware of the complicated legal and working situation that

foreign workers without permits have to face in Spain and, also

of the bureaucracy they have to overcome to obtain their

permits.

■ Explanation of food, serials, cartoons and typical aspects of each

of the different cultures found in the neighbourhood.

■ Making a mural with typical expressions from each one of the

languages found in the neighbourhood.

■ Personal thoughts on the project.

Therefore, the aims of this didactic guide are the following:

■ Knowing the cultural diversity in the neighbourhood where we

live.

■ Improving an in-depth knowledge of the term “multiculturalism”

and what it involves.

■ Respecting and appreciating the ethnic / cultural differences as

something positive and enriching for us.



In order to achieve these objectives, we will see the following basic

skills:

■ Language skills.

■ Knowledge and interaction with the physical world skills.

■ Cultural and artistic skills.

■ Social and citizenship skills.

■ Ability of learning how to learn.

■ Ability of personal autonomy and working on one’s own.

We propose an activity based on personal thoughts at the end of

the unit with the aim of evaluating the process of awareness.

Think about the situation of immigrants in the Casablanca neigh-

bourhood and how the local people see it. Use the following survey

to look for the point of view held by the Casablanca’s society.

Choose at least five people with very different profiles (age, gender,

origin, immigrants or non-immigrants, social status...) and then,

evaluate the data obtained.

Centre your research on the following points and any others you

may find interesting to carry out the survey:

■ Historical evolution of immigration in the neighbourhood:

where the immigrants were from before, and where now;

opinion and acceptance from the local population, help given to

immigrants before and now, points of contact between the

immigrants and the local population.

■ Kinds of work done by immigrants in Casablanca.

■ The opinion that people in the neighbourhood have of the immi-

grants and that one which the immigrants have of Casablanca’s

population.
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Activity 1
SURVEY 



Survey

1. What was the nationality or nationalities of the first immigrants

that you met in the neighbourhood? When did you meet them?

2. What is the nationality or nationalities of the latest immigrants

that you have met in the neighbourhood? When did you meet

them?

3. Do you know people from the neighbourhood who have

immigrated to any country? What kind of treatment did they

receive? How were they found?

4. How did you know them? Where did you meet them?

5. Name three shops run by immigrants in the neighbourhood and

indicate their nationalities:

6. What other kinds of work are done by immigrants in the

neighbourhood?

7. What is your point of view about the immigrants in the neigh-

bourhood? Do you think that they are integrated? Do you think

it has been easy for them to adapt themselves to our society?

8. What is the point of view the immigrants have of the people who

have been always living in the neighbourhood, in your own

opinion? Do they feel integrated? Is it easy for them to adapt

themselves to our society?

Age: ___________ Sex: M F Occupation: ______________________________

Born in Casablanca?: Yes No Where? ________________________________

TYPE OF SHOP NATIONALITY LOCATION



To what extent do you think it is easy to immigrate to another

country and become an integrated part of a new society with

customs, laws and perhaps a language which is different from

your own?

a) This game consists on recreating the paperwork which has to

be done by immigrants and the troubles each person must face

in order to obtain a work and a residence permit when he goes

to a different country. Six different groups will be made up for

doing this game. Each group will be assigned a different role

and will receive the instructions on what to do and the material

it needs. You should try to keep your identity and your objectives

as a secret.
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Activity 2
IMMIGRATION’S GAME



PEOPLE
MONEY

AVAILABLE
OBJETIVE’S DEVELOPMENT MATERIAL

Legalise their situation 
by obtaining a work permit. Photocopies

IMMIGRANTS 30 torris
Only if they do so, they can of passport
join the work market

Inform about the steps to be Photocopies

THE MINISTERY
taken, give forms for work of forms for 

0 torris permits. The charge for work permits 
OF WORK

each permit issued is over and rubber 
10 torris stamp

THE CONSULATE 0 torris
Stamp visas in Passports. Photocopies
Each visa costs 10 torris of stamp visas

Arrest immigrants who
only have a passport.
The group who arrest more 
mafias or illegal immigrants 

Police
POLICE 30 torris will be the winner.

There will be a penalisation 
identification

of 10 torris for wrongful 
arrests. If you are left with 
no money, you lose

Obtain workers with permits.
In order to apply for a permit 
you have to fill in and sign 

BUSINESSMEN 40 torris
the forms and go with Work permit 
the immigrant to the forms
Ministry of Work.
The group with more 
workers will be the winner

Obtain money by taking 
advantage of immigrants.

MAFIAS 0 torris
The winner will be the one Counterfeit
who obtains more money forms and visas
through counterfeit forms 
and visas

TEACHER / 
He directs the game and 

Providing
gives instructions to each 

MASTER
group (see appendix)

material



b) After the game, each group will have to indicate the main

problems immigrants are facing in today’s society and answer the

question at the beginning of this section. Were you aware of these

difficulties? Do you think that society realises this trouble aspect?

Do you know the typical traits of the different cultures living in

Casablanca? Do you know to which cultural group each of the

following pictures belongs? A clue: They are related to the most

important cultures in the neighbourhood (Rumanian, African and

Chinese).

Once you have associated the different dishes, cultural traits,

dances and customs to their corresponding culture, you will have

to add at least two more meals and traits to each one of them. You

can look for information on the Internet for doing this exercise.
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Activity 3
FOOD AND THE TYPICAL TRAITS OF THE DIFFERENT 

CULTURES FOUND IN THE NEIGHBOURHOOD



The language mural is based on the knowledge of the different

languages coexisting in the neighbourhood. The objective of this

mural is to make students aware of the cultural barrier that can be

produced by a lack of knowledge of the languages used in our

everyday contexts.

“Fanesca” “Sarmane”

Activity 4
LANGUAGE MURAL



To achieve our objective, first of all we have to make a short debate

where we are going to talk about our own experiences. We will also

reflect on the difficult situations we have faced when we have

travelled to countries where a different language is spoken.

Afterwards, in tutorial class we will work with a table with several

Spanish expressions. You must fill in the gaps referring to different

business we can find in the Casablanca neighbourhood, with

different expressions from the most widely spoken languages,

such as Rumanian, Equatorial Spanish, African and Chinese.
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SPANISH RUMANIAN
AFRICAN:

_________________________

¡HOLA!

¿QUÉ TAL?

¿DE DÓNDE ERES?

GRACIAS

ADIÓS

SPANISH CHINESE ECUATORIAL SPANISH

¡HOLA!

¿QUÉ TAL?

¿DE DÓNDE ERES?

GRACIAS

ADIÓS



After having worked on this didactic guide and acquired a greater

knowledge on immigration in the neighbourhood, your opinion

perhaps is now different from your initial one. With this in mind, we

propose that the final activity should be your personal opinion on

the topic. You should write a text evaluating the different points we

have studied.

The following questions may help you:

■ What were your thoughts on immigration before you started

these activities? How do you consider it now? Have any of them

changed?

■ If you think different now, which are the aspects do you think

have made you change your previous opinion?

■ What do you think are the most widespread bias related to

immigrants?

■ How do you propose to make

a more tolerant society?

■ What could be done in your

neighbourhood?

■ Do you consider this topic

enough important to be taught

and reflected on in classroom

nowadays? Why?

■ Have you enjoyed this didactic

guide? What did you find more

interesting?

Activity 5
PERSONAL THOUGHTS



Inmigration’s game

General consignment:

To have the right to work, an immigrant must get a work and a

residence permit. In order to do so, he/she has to:

■ Obtain an application form (the Ministry of Work supplies them).

■ Find an employer who offers him a real work. The employer

must fill in the application form and go with the immigrant to the

Ministry of Work to present the application.

■ Go to the Spanish Consulate to get the corresponding visa for

the permit.

■ Return to the Ministry to show them the visa.

The student who obtains a work and a resident permit will be the

winner of the game.

Specific consignments:

IMMIGRANTS:

The general consignment will not be explained to them. Just as in

true life, immigrants do not know the steps they have to take and

the bureaucracy they have to face in order to work legally in Spain.

The only thing they will be told is that those who obtain a work and

a residence permit will be the winners and that in order to do so

they will be given some money.

MINISTRY OF WORK:

The general consignment will be explained to them. They must

inform both the immigrant workers and the employers of the

needed steps to get a work and a residence permit.
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Appendix for the teacher



■ Offer them blank application forms for a work permit.

■ Collect and stamp the application forms which are true and

which have been correctly filled in and signed by the employer.

Once stamped, they will tell them that they have to go to the

Consulate to get the corresponding visa.

■ Collect the visas which are true.

If they are given any application form for a work permit or any visa

which are false, they should destroy them.

CONSULATES:

The general consignment will be explained to them. The consul

should check that the application form for the work permit has

been signed and filled in by the employer, that it is not false and

that it has been signed by the Ministry of Work.

If all is correct the immigrant should be sent back to the Ministry

of Work and if not, all false documents should be destroyed.

EMPLOYERS:

They will be given a short explanation of the general consignment.

To keep their company running, they need workers. To get them they

have to look for them and do all the paperwork explained above.



The employers who manage to legalise the situation of two

immigrant workers will get a prize.

MAFIAS:

They will be explained the general consignment except for section

referring to the police.

Their objective is to sell all the visas and false application forms

they could can in order to get lots of money.

POLICE:

They will be explained the general consignment. Their objective is

to make the biggest number of detentions. Who that makes the

most wins a prize.

They can arrest immigrants who only have a passport and mafias

who are selling false documents.

Game developing:

When the game is over, the students can express their own

opinions and conclusions.

Afterwards, the teacher will make a debate on immigration in class

and will explain the bureaucratic problems that immigrants have

to face in order to work legally in Spain.

229

C
O

EX
IS

TI
N

G
 W

IT
H

 T
H

E 
D

IV
ER

SI
TY





231

C
O

EX
IS

TI
N

G
 W

IT
H

 T
H

E 
D

IV
ER

SI
TY

Our city, Saragossa, and its

neighbourhoods are getting

more and more diverse. It is

in this diversity where we can

appreciate all the differences,

mixed education, common

projects, shared dreams and

how we have all together

built a community identity. 

All of this would not be

possible without respect and

tolerance among the people

who live in our neighbour-

hoods.

This diversity often causes

troubles. That is the reason

why it is recommendable to

think about some strategies

in order to improve the

relationships among the

different groups, without

Helena Amigo Gómez

c
The dragon

of Casablanca

Introduction



forgetting the respect for all the different cultures that we are

facing and living with.

With all of this in mind, this didactic guide (“The Dragon of

Casablanca”) aims to bring closer and to know the Chinese people

who live in the Casablanca neighbourhood through different

activities. The Chinese people are one of the most stereotyped and

unknown population and maybe that is why people tend to believe

in all the myths and legends that have been projected about them.

The guide is designed to students in the first year of ESO (Spanish

Compulsory Secondary Education) and it pretends:

■ To approach the students to the knowledge of some aspects of

Chinese culture, such as language, geography, iconography,

gastronomy, etc.

■ To recognize the linguistic and cultural diversity of its neigh-

bourhood through some activities involving dialogue with the

Chinese neighbours.

■ To sensitize students about the preconceived stereotypes and ideas

that we tend to create when we do not know about another culture.

We will do this with the objective of changing people’s attitudes.

In short, the aim is to show to our students the idiosyncratic

elements of the Chinese culture contextualized in the Casablanca

neighbourhood and to make the students look for common

elements, by trying to contact the Chinese immigrants who share,

work and live in the same neighbourhood of our city.

General information

■ China is the biggest country around the world with an area of 9.6

million square kilometres.

■ It also has the largest population around the world with 1,400

million of residents.

Activity 1
DID YOU KNOW THAT...?



■ In China, there are 56 ethnic groups, although 91% of the po-

pulation is from Hans ethnic group.

■ It is a country with

great religious diver-

sity and its main reli-

gions are: Buddhism,

Taoism, Islam, Catho-

licism and Protes-

tantism.

What is the unlucky number?

■ It is not 13...but 4. This is the number considered “unlucky”.

■ That is because the pronunciation of this number sounds similar

to the pronunciation of the word meaning “death”.

■ That is why, in China, there is not a number 4 in elevators or

even in some hospitals.

■ Chinese people do not like number 4, it is a superstition.

Are Chinese dragons evil/bad?

■ Unlike the West culture, in the Chinese culture dragons are

symbols of wealth, wisdom, power and nobility.

■ The dragon was the symbol of the emperor in the Ancient China.

■ Dragons are wise and friendly and they are also a sign meaning

that good things are going to happen.

■ We can find Chinese dragons everywhere: in architecture, in

parades, in festivals, as a kind of decoration and in arts

(paintings, jewellery...), in poetry, legends, folklore and the

zodiac.
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Traditions and customs

■ Chinese people have deep-rooted customs that we do not know

about.

■ They do not like to show their feelings and that is why they do not

kiss on the cheek when they meet another person.

■ Shaking hands has been accepted only recently. A Chinese

person would never touch someone that he/she do not know.

The right thing to do in these cases is to slightly incline the head.

■ They do not like to say “no”. They prefer to show doubt or to

answer something completely different that has nothing to do

with what they are talking about.

■ A very deep-rooted custom is to practice “taichi”. Early in the

morning, the parks are full of people practicing it.

Make two lists individually. The information given before might help

you as an example. In the first one, list the cultural aspects of your

neighbourhood. In the second one, write down all the things that

you think both cultures have in common.

PU-TONG-HUA: This is the official language of China (the

common language), known as mandarin Chinese in the West. It is

a tonal language.

PIN-YIN: This is the pho-

netic transcription of Chi-

nese syllables, also known

as Romanization from the

Western language (it is used

to spell and read the sym-

bol).

Activity 2
LEARNING MANDARIN



– nı̌  hǎo! .................... Hello – yı – .......... one

– zǎo shàng hǎo! .... Good morning – èr.......... two

– wǎn shàng hǎo! ... Good night – sa–n ....... three

– zài jiàn! ................... Goodbye – sì .......... four

– shì................................ Yes – wǔ ........ five

– bù shì........................ No – lìu ......... six

– hǎo de....................... Okay, good – qı – .......... seven

– xiè xiè! .................... Thank you – ba– ......... eight

– bù yòng xiè! ......... You are welcome – jı̌u ......... nine

– duì bù qı̌ , .............. I am sorry – shí ........ ten

1. Each person should look for stores, restaurants or any other

establishment in the Casablanca neighbourhood run by Chinese

people.

2. In couples, you have to classify them according to their activity

and how many of them are in the neighbourhood.
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SEARCHING FOR THE DRAGON!

Food store

Dollar store

Bar

Restaurant

Phone centre

Clothing store

Others: __________________

practise reading “pin-

yin” and memorize its

meaning

use what you have just

learned to do the

following activities



3. Draw a map of your neighbourhood and indicate all the places

that you have found.

Because you have already looked for how many businesses are run

by Chinese people and what kind of businesses they are (clothing

store, dollar store, restaurants...) now the time has come to get

more information. “Let’s go became a journalist”, by interviewing

one Chinese worker from these places.

You can extend your interview as much as you want with the

questions that you might think of.

INTERVIEW:

1. What city and province do you come from?

2. When did you arrive in Spain? (year)

3. How long have you been living in Saragossa?

4. Is this the first neighbourhood you have been in?

5. If not, what other neighbourhoods have you been in?

6. Why did you choose to come to the Casablanca neigh-

bourhood?

7. How do you feel living here?

8. What do you like the most about this neighbourhood?

9. What do you like the least about the neighbourhood?

10. Do you find anything similar to your original neighbour-

hood in China?

11. Does all your family live and work in Casablanca?

12. What services do you use in the neighbourhood?

• Health Centre

• Supermarket / commercial establishments

• Bank

• Legal services of an Agency

• Others...

Activity 4
AT THE EDGE OF THE NEW
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Mark the province where the owners or workers of the establish-

ments that you have interviewed are from.

Activity 5
WHERE CHINESE PEOPLE COME FROM?



In couples, interview a Chinese neighbour from your district and try

to draw his/her family tree.

Activity 6
WOULD YOU BE ABLE TO DRAW “THE FAMILY TREE” 

OF YOUR NEW CHINESE NEIGHBOUR?



Chinese food is quite popular in the West and you have probably

eaten once at least in a Chinese resstaurant.

In order to do this activity, you are going to look for the

different kinds of Chinese food individually. As a clue, there

are five kinds of typical Chinese food.

1. __________________________________________________________________

2. __________________________________________________________________

3. __________________________________________________________________

4. __________________________________________________________________

5. __________________________________________________________________

In groups of four students, find out which of the following

common ingredients and

spices that are used in Chinese

cooking can be bought in your

neighbourhood and which of

them are used in Spanish

cooking:

2

1
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Activity 7
LET’S EAT!

1. Bok Choy 1. Soy sauce 1. Tofu

2. Chinese eggplant 2. Oyster sauce 2. Rice noodles

3. Chinese cabbage 3. Sesame oil 3. Noodles

4. Broccoli 4. Rice vinegar 4. Rice

5. Cilantro 5. Black bean sauce 5. Chinese tea

6. Soya beans 6. Plum sauce 6. Garlic

7. White radish 7. Ginger 7. Green onions

8. Bamboo beans 8. Chinese sausages



Individually, write a report (you can use pictures and information

from the Internet). You can write about everything you have learned

about the Chinese people that live in the same neighbourhood as

you. You can also explain how they got used to our lifestyle, and

what we have learned from them.

Activity 8
YOUR FIRST STORY ABOUT THE CHINESE VILLAGE



With all the information

you have got, you are now

more prepared to take

part in a debate and give

your own opinion about

the culture of our new

neighbours, the Chinese

people.

1. How has your point of view changed regarding to the Chinese

people?

2. What things did you not know about their culture?

3. What is the neighbourhood’s opinion about them?

4. What role do they play within the neighbourhood?

5. Have they become an integrated part of Casablanca?

6. What is their contribution to the neighbourhood?
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Activity 9
DEBATE
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One of our main duties as

teachers is to encourage our

students to have a critical

and responsible attitude as

citizens, to collaborate on

the construction of a future

based on peace and democ-

racy and to educate them

against the violence, pro-

moting in this way a peace-

ful resolution of conflicts

and the overcoming of preju-

dices, as well as discrimina-

tion conflicts based on gen-

der, national origin or

religion, etc. For this reason,

the present didactic guide is

based on the awareness of

the different cultures and

ethnic groups which coexis-

tin a particular community.

Nora Buey Martínez

Beatriz Calvo Moreno

Silvia Groote Murillo

Carmen Guíu Tobías

Cira Lavorante

Victoria Martínez Santisteban

Melania Dina Andreea

d
Multiculturalism

in the district

Introduction



We have chosen the students in the third year of ESO (Spanish

Compulsory Secondary Education) because they can put into

practice a critical attitude developed along the previous academic

years. They can participate in an active way in some communicative

situations concerning the academic field, especially related to the

proposals made to organize the activities and the contribution to

offer information and different points of view.

It is necessary that students know and be aware of the importance

of the cultural diversity around them, and they have to be able to

respect this diversity, avoiding prejudices. Nobody can deny that

our society is characterized by the cultural plurality. That is why the

present didactic guide expects:

■ Being a helpful pedagogic tool focused on the interest of the

students to know, appreciate and respect the cultural aspects

around them.

■ Developing a critical opinion about the inequalities in our society,

with the aim of leading the students towards the acceptance of

a greater social compromise.

This guide includes the principles of values education, which is a

strategic objective in the construction of a democratic society. We

have considered the possibility of carrying it out in collaboration

with the Department of Spanish Language and Literature and the

English Department.

Indeed, by means of the activities proposed in this didactic guide,

students will be able to:

■ Practice their communicative skills in their mother tongue, by

communicating correctly with each other and interviewing

people in their neighbourhood.

■ Learn about other cultures starting from their own language, for

instance: idioms and customs.

■ Become aware of what we can learn thanks to the contact

between different cultures, without losing our own culture.

The following activities will be developed during four sessions of

mentoring schedule, after watching the film El Próximo Oriente, a



comedy about immigration, directed by

Fernando Colomo in 2006.

During the first session, we will introduce

the topic and the activity one to our

students. The following activities will be

done as extra-curricular activities, sharing

ideas during the second and third

sessions. Finally, the fourth session will be

focused on the activity six and the self-

evaluation questionnaire.

The introductory activity will be useful to

raise the topic by means of the technique

known as “brain storming”. After listening

the students’ opinions about the concept

of “culture”, the teacher will explain the different meanings of this

word. Moreover, the teacher will explain that we are going to deal

with the presence of different cultures in the district of Casablanca.

The students will have to look for the different customs, traditions,

ways of life, etc., of the foreign nationality citizens in Casablanca.

Some of the proposals are the following: to create an illustrated

report, to interview some foreign neighbours, to do a group

presentation (written or spoken), etc.

Students will be evaluated according to their abilities of: working

in groups, collaborating on looking for information and explaining

this clearly and in an organized way for the teacher and their

classmates. For this reason, they will be asked to explain that

information orally, in the mentoring sessions, showing their

personal opinion and sharing what they have learnt by doing this

project with the rest of their classmates.

Finally, they will be given a self-evaluation questionnaire which

they have to complete individually as an activity in order to evaluate

the didactic guide and the work they have done. In addition, this

tool will be useful for the teacher to value the whole learning

process: the students’ opinions will help him/her to improve the

final results and to guide his/her methodology to guarantee a

constant improvement of the learning process for their students.
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What does the word “culture” make you think of?

Write a definition and then read it to your classmates. Compare

your definition with those of your partners.

Write down also the definitions provided by the teacher.

With the following opinion column, you are going to prepare a

debate about the respect to other customs. First of all, you will be

part of a group of six students defending a position. Later, in the

next session, the group will defend quite the opposite position.

To get more information about this topic, you can search on the

Internet for some opinion columns; for instance, at the following

link:

http://www.mediterraneosur.es/busca.html?cx=016418343916945338994%

3A_h4u2rn680e&cof=FORID%3A9&ie=UTF-8&q=velo&sa=Buscar&siteurl=

www.mediterraneosur.es%2Fprensa%2Fprensa.html

In the classroom, you will spend the first 20 minutes of the activity

by preparing your hypothesis in small discussion groups (two

groups may defend the same option). Then, in the last 30 minutes,

you will do the exposition of the general debate.

Discussion Group 1, defending the idea: “In class, you cannot wear

a veil, hat or cap, because it is something unhygienic and we have

to follow the coexistence rules of the centre.”

Discussion Group 2, defending the idea: “In class, I can wear what

I want and I respect what the rest of the people wear.”

Introductory activity

Activity 1



This article by Carmen Guíu Tobías talks about the respect to the

other religions and cultural customs. It is called “Do not touch my

head” (a translation from the Spanish “No me toques la cabeza”).

˝My name is Fátima and I study in the high school of the Casablanca
neighbourhood, in Saragossa. I came to this city when I was nine years
old and when I was eleven I had my period for the first time. I still played
with my dolls, but my mother told me to wear the veil and a long skirt. I
wanted to be a beautiful woman respected by all men, like her. I’m from
Marrakech and my family is very religious, we obey all the mandates of
the Qur’an, with its daily prayers and its fasting during the Ramadan. We
think we are very respectful with the people who profess other religions,
I love all Spanish cathedrals. The Seo of Saragossa or La Sagrada
Familia in Barcelona are amazing artistic works and we admire the
personality of Jesus of Nazareth as our Prophet.

I go to class with the veil, not only because it is the most ancient custom
of my country, but also because it is my way of dressing respecting the
moral standards of my Muslim religion. Some Muslim women do not
wear the veil, but, in my religion, we consider them less worthy; they are
not very close to the rituals and the true feeling of being a woman holier
and more honoured. The main reason of being covered is because this
way we provoke less sexual desire in men and it seems to me very
ethical. I think that if I make the decision to wear veil I do not disturb
anyone. In my country, being covered in the desert is basic in order to not
die sweltering under the sun. Long djellaba, turbans and veils protect us
from the sun and the sand storms. Anyway, now your question can be
answered by Alîme, who is Muslim like me but does not wear veil.”

Alîme has a beautiful black and curly hair. She tells me: “I do not wear
veil because my family is more open to the modern European customs.
We are practicing believers, but we feel more integrated in the society of
Saragossa and of our neighbourhood if we dress in the same way than
our neighbours. In addition, I do not like going to class with the veil,
because I’m afraid of some of my classmates who might think that I
belong to some Arab terrorist group. Often, we are marginalized
because of this issue, but actually we are here because our country’s
economy is not having a good moment and we do not have resources to
work and to live there.

Really, I would like to wear the veil in the future, but the truth is that I do
not dare to do it. The girls that wear it sometimes are looked dis-
approvingly by some women who talk about them in a negative way. I
have made the decision to forget a custom of my country which I would
have liked to continue. However, I do not dare to do it because I am
worried about what other people will say.”
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This article talks about the social reality in the neighbourhood of

Casablanca and the 16-years-old girls who talk in it are real, but

the author has just changed their real names.

As a final activity, after the discussion with your partners, reflect

on your personal opinion andd write a brief essay.

Try to find out the way for saying the following words in the

languages spoken within the neighbourhood:

Ask people from different cultures in your neighbourhood and then

write the answers next to each one of these pictures:

• A typical dish

• A famous place

Activity 2

Activity 3

ANOTHER

CHINESE ARABIC RUMANIAN LANGUAJE

WHICH ONE?

Love

Respet

Friendship

Equality

Integration

Language

Multiculturalism



• A celebration

• A religion

• A so much practiced sport

Then, compare your answers with those of your partners.
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Ask three people who live in the neighborhood, speaking different

languages and coming from

other countries, for some

proverbs or popular idioms in

their language. Then, try to

classify them according to a

topic (friendship, love, work,

time, money, etc.)

Activity 4



In groups of five students, you have to elaborate a video to

reflect all the languages which are spoken

in the neighbourhood (linguistic multi-

culturalism), according to the cultural,

age and socio-economic level ranges.

Each group will study a particular

population group:

Here you have some guidelines and common questions:

■ Which is your mother tongue? Do you speak any other lan-

guage?

■ How long did it take for you to learn to speak Spanish?

■ How long have you been living in Spain? And in the Casablanca

neighbourhood?

■ What do you like the most about the neighbourhood? And what

the least?

■ What do you miss the most from your country?

Then you can ask about what you are interested in, by adding some

other questions related to the linguistic and cultural multicultur-

alism. Finally, you have to elaborate a Power Point presentation

with the information you have got and show it to your classmates.
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Activity 5

Group 1:

TEENAGERS

Group 2:

ADULTS

Group 3:

ELDERLY PEOPLE



In the same groups used to carry out the activity above, try to find

about the population group the teacher assigns to you. You have to

find out how they celebrate a wedding in that culture (length,

participants, how the ceremony is, clothes, places, music, etc.).

You can present it in an oral or a written way, and you can also use

videos or pictures.

Activity 6



If multiculturalism is a utopia, the Casablanca neighbourhood

could be the proof of the fact that cultural diversity is always a

synonyme of enrichment: A society of coexistence where love,

respect, friendship, integration and equality are possible.
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Autoevaluation test

What has surprised

you the most?

Which culture did

you like the most?

If you could belong

to another culture,

which one would you

choose? Why?

Have you found

difficult to ask

questions or to record

videos of people from

other countries?

Is there something

that you did not like 

or that you not 

agree with?

Which culture 

do you think is most

similar to yours?

DOES YOU
PREVIOUS

KNOWLEDGE
MATCH UP WITH

WHAT YOU 
KNOW NOW?




